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Mission Statement

NIHS aims to develop caring, innovative and ethical leaders with a frontier spirit
who can create a peaceful and sustainable society. Our graduates will have the

ability to bridge the gap between international cultures.
NIHS I1&-FF] Tk Al gt R EEE T S/=0IC, ZO> 71 FIEY v NE#FS, B D EEZHITHRERN
BU——FBHT S EEENEL TNES, Flew EEIGXIERRDREIIEELIANMEEEL F TS

Vision
NIHS aims to be the premier international IB school, cultivating a frontier spirit’ and
academic excellence in creating pathways to ethical leadership.

NIHS RS L NI DEE/HOL 7FEELS S EEH1EL, 70717 - XEY v ) ZEA. mEHY
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Educational Philosophy

We believe... "smL=v,
+* in the capacity of all to develop and improve
INTDOAICERUE LT BREID B S EE

% in valuing and respecting all
INTDANEATICTEE, BEETSILZE

%* in supporting and encouraging all those in our community
BIcEEDHBDI > TNWBINTDOAREZZ, BRESAT

% in the IB approaches to learning
IBlckBFEF 7O0—F&

% success comes from endeavor and innovative thinking
BN & BHRIEEDSEF NS & &

We collaborate... r@L =,
++ to get the best results for all
INTDAICE > TREDERERS/HDIC

%* by inclusive practices
ZHRIEDB SHEDEEICL > T

%* by seeking diverse perspectives
RO CRERELH LIRS LT

s to improve the global society and environment
Wk = E IR DKED /e DIC

s 1o be effective leaders and team members
FENEIFO U — 5 —HL N F—LX I —ICHB /DI

We achieve... gL %,
+* by trying new ideas and approaches
FLWF1FFPFIO—FEHdET

s by utilizing and acknowledging current research
RO E 7 . BREHIT ST ET

** by building identity and character
FA 72T 71 EEEDERICL > T

** by developing people and learning skills
NMEHERFIERICL > T

** by performing to the best of our ability and reflecting upon our mistakes
BENERARICEIEL, XKD S5ESTEILL>T
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1. Guidelines scope and compliance information / A#H@EREEEEE IV 7540 7 > AER

Assessment Policy: ‘An assessment policy is derived from the school’s and the IB’s
assessment philosophy and principles, which must be consistent with each other. It is
constructed around educational and pedagogical values and, therefore, represents a
statement of intent and action describing principles and practices for achieving
educational goals relating to all aspects of assessment’.

FHET#  FHEA RIS, AREERENANOL 7 OFHIERERANSEESHENLHDTHH, <hn
S5FHEEIBELTWRINERD XA, FHEAHIZ. BERSLUHBFZ LOMEICEDWTER
ENTED., FHEDHSWHHEICEET 5. BEBRZENT 21cHDRAIEEEZLRLICERE
TEERALTVET,

These are International Baccalaureate-mandated guidelines and have been adopted by
NIHS in a working school document that all staff are required to read, apply and revisit as
part of maintaining the professional integrity and vision of the school. As part of their
duties, teaching staff will be required to demonstrate examples of effective application of
these guidelines in curriculum, lesson and assessment planning. They constitute an
important element of staff training and development and are used to inform the school
community of the assessment guidelines and procedures in place as required by the
International Baccalaureate Organization (IBO).

ZoAEtE. BEERAHOL PEENESDCHD T, NIHS TR, ZRORBEXEE L TERASATL
F9o. INTORY Y ZIF. ZROTO7zvoaFIELTORMUEEY 3V ZHFFT DT,
AFELU. BAL. BRI ZIENKROENFT, BBEO—IRE LT, HBER. AUF15A, &
¥, HMEDFEICEWT, COAHZMRNICERLIAZRT ZENROENET, ZDHE I,
RFZYTDRL—ZV T ERFEDEERERTH O, BR/\AHOL 7H##E (BO) NERT BFHEA
ARSAVEFIRZEFRIZI AT AIBADEHICEREINET,

Student Support 2 (0202-02): The school identifies and provides appropriate learning
support. £fEX1E 2 (0202-02)  ARIGTBEYREZEXEEZREL. BHEULED,

e Student support 2.1: The school implements and reviews systems and processes to
identify the needs of students.
HEREOYR—bk 2.1: ARG, £RDOD=Z—XZ/HET 5cth. YATLETALEXZERUVLREL
ZITo>TWEXT,

e Student support 2.2: The school supports the identified needs of students, and
evidences this support through planning, policy, and practice.

AFEOYIR— bk 2.2: AR, BESNAEEDOZ—XZTR—K U, AHOFFEEREEZEL T
ZOYR—KhZEEIELTWEXT,

Culture 5: The school implements, communicates and regularly reviews an assessment
policy or policies to help create a culture of continuous learning and growth. (0301-05)
XAL 5 ARIE. IEFE EBRE WS ERXEDRIEICRIZT S e, FHiliAS Z £, =EL.
EHNICRELZTVWE T, (0301-05)

e Culture 5.1: The school implements and reviews an assessment policy that makes the
school’'s philosophy clear and is aligned with the IB philosophy concerning learning and
assessment.

XAE 5.1 A, FEELOFHEICET 2 IB OERICA-> . BROESZAREICT 2T
HeXElL., RELZITVWET,

e Culture 5.2: The school identifies in its assessment policy all necessary local and IB
requirements, and outlines how the school is adhering to these requirements.



X1t 5.2: AR, #WIHE LV B TRERBRINTOERZFHEAFHOFTRHEL. ThSDEH
ZERDNEDL S ITHILT DO DREZRNET,

e Culture 5.3: The school describes in its assessment policy the rights and responsibilities
of all members of the school community and clearly states what constitutes good
assessment practice.

XAt 5.3 ARIE. FRAZ 2 =7 4 —DIRTDX Y /)\—DHEF] & EfE % i A # O+ TEHA
L. BNcFHEORRKICIIAIBREDI Z IR ICERNE T,

e Culture 5.4: The school ensures relevant support materials, resources and processes
are implemented for fair and valid assessment.
X1t 5.4 ARIE. RENDRZYLGFHEDcHIC, BYIGHEHBIBM. VY —X ELTFOEIN
FRINDZEZERLET,

e Culture 5.5: The school describes in its assessment policy the value of assessment for
continuous learning and growth.
X1t 5.5: AR, MBENERFEE EHRICE > TOFHADMEICDWT, FHEA#HOFTHAL X
ER

Culture 6 (0301-06): The school implements, communicates and regularly reviews its IB-
mandated policies to ensure they are cohesive and reflect IB philosophy.

X4t 6(0301-06): &Kl 1B &K DO&EHEDIFSNIMR) P—2ETL, mEL. EHENICRET Z &
T, AHHP—BEL. BOBZZRRUTWS I EZHRELEI,

e Culture 6.1: The school implements processes with consideration of the relationship
between its IB-mandated policies.

XAt 6.1: K&, 1B NEDIAH L DBEFREZZEBLLGH S, ETOLRAZREL T,

e Culture 6.2: The school documents its IB-mandated policies and communicates them to
the school community.

XAt 6.2: AL, BHAEDIcA#HZEXBLL., ZNESZERIZI 22T 4 —ILELET,

e Culture 6.3: The school considers physical and virtual spaces in all of its IB-mandated
policies.
XAt 6.3: AL, IBHEDICINTOAICEDINT, MENE I MREBNGZEZERL X
Jo

e Culture 6.4: The school articulates a planned integration of human, natural, built or
virtual resources in all of its IB-mandated policies.
XAt 6.4: A&, IBHAEDHZINTOAFHICEDINT, AM. BRER. #fE. SLTRENR
VY —ZADFEENIREZBEICRULE T,

e Culture 6.5: The school considers the Learner Profile in all of its IB-mandated policies.
X1t 6.5: ARIE. 1B BEDAHDINTICDOWT B OFFER 2EERBLET,

e Culture 6.6: The school considers international-mindedness in all of its IB-mandated
policies.
AL 6.6: AR, IBHAESDHIAHDIRTICDOWTEEHNARETFZEZELET,

e Culture 6.7: The pedagogical leadership team uses the school’s IB-mandated policies in
decision-making and curriculum development.
XL 6.7: BN —F—> v IF—LALlF. AUF217L0HFERERBREZ. IBOEDFRD
HHICEDWTITWET,



Coherent curriculum 3: The school develops, regularly reviews and shares its curriculum in
ways that explicitly engage the school community. (0401-03)

—BUIcAVF 170 3FKRIF. FRAZI 22T —ZPEICSMESEDRES5BAETAVF 2T A
zREFEL. EHNICREL. HBELX I, (0401-03)

e Coherent curriculum 3.3: The school reviews IB requirements for learning, teaching and
assessment, and communicates them to the school community. (0401-03-0300)
—BUicA)Fa27L0 33 AREBFEE, BE ROFHEICOWTD BOE#ZREL. Zh5%
FRAZI2 =T —IKELET, (0401-03-0300)

Approaches to assessment 1: Students and teachers use feedback to improve learning,
teaching and assessment. (0404-01)
THHEAE AEREHAIE. B, BE. SLV0THEZE LS ERHICTT +— RNy I ZITVWET,

e Approaches to assessment 1.1: Students and teachers use feedback to support stated
outcomes and expectations, in accordance with IB philosophy and assessment
documentation.

I A 1.1 A S HEMIE, 1B OEREFHIERHCREL. RESNIHER SR OERZ Y IR—
RIBHICT 11— RNy IZITVWET,

e Approaches to assessment 1.2: The school uses specific and constructive school-based
reporting to provide students and teachers with information that can be used to
improve learning, teaching and assessment.

FHlESE 1. 28K (1F, FE. 58, RUFHEZRET %5 X TRICIIDIEME A 7E & HADIC IRt
FBEHIT. FRICEDVEANTERNBBREZTVET,

Approaches to assessment 2: The school uses assessment methods that are varied and fit-
for-purpose for the curriculum and stated learning outcomes and objectives. (0404-02)
FHAE 28R IE. AV F 1 T7LBLOCRESNCETHREBEICRE S T FIF0FHEAEZH
WEJ, (0404-02)

e Approaches to assessment 2.1: Teachers use a variety of assessment methods that are
connected to stated learning objectives and outcomes.
FHEAE 2.1 HEME. MESNCFEEREBRICBET 2 XX HHEAEZZAVET,

o MYP 2-3: The school uses the objectives and assessment tools for each subject,
and component of the MYP core, to build summative assessments of student
learning.

MYP 2-3: ARid. ERIEELITCMYP 07 ERICEL T, BESTHEY —I/ILZERAL T,
EHEOFEOREBENFMZEBRLE T,

o MYP 4-5: The school records and submits IB-validated assessments for the
components of the MYP core in accordance with programme documentation.
MYP 4-5: Ai%iE. 7O7 7 LERHTHREWL. MYPOOFPERICEL T, IBICKDFIEEI N
Tz UIRHE U E T,

e Approaches to assessment 2.2: The school demonstrates that assessment practices

are formed around conceptual learning.
FHEAE 228RE. FHMAOEBRIMERZZBE ZHOCHEAILITENTVWS ZEZRULET,

e Approaches to assessment 2.3: The school ensures that from the time of enrolment
students and legal guardians are aware of and have access to documentation
describing the relevant programme regulations and requirements regarding
assessment.



FHI 7SR 2.3 AR (E. A EREEDNFHEICE I SO S LADOREPEHICOVWTTKEHLE
BIOFEZEROFEANSTWAL. TNSICHERICT I EATESLSICLET,

® Approaches to assessment 3: The school administrates assessment consistently, fairly,
inclusively and transparently. (0404-03)
FHMAE 3ARIE. AREETA V7 IL— 7L, hO—BUEEREEZS > CTRHMiiZEEREL XI5,
(0404-03)

e Approaches to assessment 3.1: The school administrates assessment in accordance
with IB rules, regulations, and/or relevant programme documentation.
FHEAE 3.1 ARIE. B DAL, HE. RUOEET S 7OV T LER (Xr@EZzowdnh) I
VWMl ZEE L X I,

o Teachers standardize their assessment of student work to ensure reliable results
in accordance with IB guidelines.
HEME. BOAA KRZA VL > TEEDOBRY O Z Z#E{L U, FHIHRDEEMEZE
FUEY,

e Approaches to assessment 3.2: The school regularly reviews and ensures compliance
with all access arrangements.

FHlTTE 3.2: PRISEINIC Y 7 X ICEIT MO RODZREL. TDEFZHELXT,

e Approaches to assessment 3.3 The school implements, communicates and regularly
reviews consistent and fair systems and processes for reporting student progress and
handling appeals or challenges.

THHEAE 3.3ARIF. EROERICDOVWTORE. BLUOTRELIZTYEEICHINT DRIC,
—BUZEH R ERBRYATLETACAZFER. mEL. EHNICRELZITWET,

e Approaches to assessment 3.5: The school monitors and evaluates the delivery of
assessments to ensure that they are as seamless as reasonable.
FHl 5% 3.5 8K S, FHED IO RICRMEHI B HZERBEDTH B I EZHRICT BcH. £
—YUVILEEZLET,

® Approaches to assessment 4: Students take opportunities to consolidate their learning
through assessment. (0404-04)

FHMAE 44fEF. FEUCIEZEESEARRE U CAHEZFIFALE I, (0404-04)

e Approaches to assessment 4.1: The school provides students with opportunities to
consolidate their learning through a variety of assessments. (0404-04-0100)
FHEAE 41 A ARG, SEIFLFEEBL T, £REICBAPCEDZE UL ZTEI T
RZRHLU XTI, (0404-04-0100)

o MYP b: The school ensures that students submit the Personal Project toward the

end of the MYP, and focuses on providing students with opportunities to engage
in topics of their own choice.

MYP 5 : KiK. MYP AMET IT3ED < BFERICATEDY Personal Project Zi2HH L. &R
BTEALNEY VICERDED 2T RELET,
MYP Standards and Practices MYP 7045 LADE# & 2 (2014)

2. NIHS assessment philosophy / fHEDES

- Assessment practices and approaches at NIHS support the aims of the curriculum and
learning development goals indicated therein. They are designed to improve student
learning and teaching practice and support the aims of the NIHS Educational Philosophy in
challenging and supporting students to reach their full potential and continue to learn and
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acquire the skills and attitudes needed to achieve excellence and success throughout their
lives. Assessment tasks differentiate for individual student learning styles, situations, levels
and backgrounds and at the same time extend students and reward innovative and applied
critical thinking.

AROFHMANDOEERE 7 FO—FIE. AV F217LDEME. ZZICREINEEREBEEZ Y R—
RIB2HDTY, INSIFERDODZEFEHEXERZHNET DLHICHRFTESNTED. NIHS HBER
ICBITZ2EMTHEHDET, £V BDOAREEZRARICKIEL. £EICHi> TE# LI Z
INDBI-DICIHBRATIVEREERZZN, BlICDIIRITE5ZEICHEL. AN ZFhEXET D&
ZENE b’(b\iﬂ'o TR (EE R DERDEBERYAI - LN - BRZEREL. DhDOEFFICE
EZMEL. EFNTHRADS 2HFINEEZTHEHL FI,

- Assessment tasks are designed to provide feedback to all stakeholders about the
student’s progress, and level of attainment in terms of concepts, knowledge and skills in
relation to the direct objectives and criteria of the course. It informs the developmental
road map for future learning requirements and pedagogical approaches on an individual
and class basis. The feedback from summative and formative assessment is also used to
inform improvements in teaching and learning approaches and the curriculum as a whole.
AROFHEY A7 & A—ADOBREELEICEERRLT 2037 b - A#H - AFILOBRH,
5, AEDESEEREZINTOBEREIC T — RNy IFTELIICKRFSNTVET, Thid
EKOFBEHPEAN. BLOIVSABMUTOEBENT 7TO—FDIcHDREFO—RY Y TZRTHOD
TY, T, HEMNFMEFERNFHE,IST/ON T — KN\ 3HE - 2F 7 7O0—FPAhHUF
1T LEROREICHRILTONET,

3. Summative Assessment: #3510

-+ The purpose of summative assessment is to give the student, the teacher, and the
parents/guardians a clear picture of what the student knows and understands. It is the
culmination of the teaching/learning process. #¥EHMD BRVIE. &fE. HET. L ORESE
I, EREDMAEH > TWBD, MEERL TWSHZEBEICRT & TY, hid. HE/FB /Ot
ADERBICIEDET,

- The summative assessment should measure the understanding of key and related
concepts and also move the student towards action. #IEHFHI CTlE. EZRHSPEET 21
ROBBEZAEL., XERZERTICAIDLEDZHDTRIFNIEERD TR A,

- Summative assessments are completed after the student has been given substantial
opportunities for growth and development via the formative tasks. #33EREHEIZ. FERAIAREE
BzBUTERNIBERUA LT 2 DBV BIESZEZ SNIEBRETITONET,

1 Summative assessments are recorded on ManageBac #1E8VFHMIE ManageBac ICEEfksiFx T
1 0-8Scale 0~8 X —JL

71 NIHS MYP Category NIHS MYP @A 73—

1 Use of Rubrics JL—7YU v o DOfER

71 Rubrics attached to ManageBac ManageBac (C/L—7'Y v 7 &

4. Summative Assessment Procedure: #3EMFEME O FIE

- Teachers use the IB MYP criterion and rubrics for their specific subjects to assess
summative work. ZEfid. 1B MYP OEEEKLZBIDOIL—TV v I ZFERL T BENGFHMEZT
W&,



- Subject groups must address all strands of all four assessment criteria at least twice in
each year of the MYP. #RIZIL—FICE VT MYP OEZEET. 4 DOFHEEEDLIER %473 <
EH 2 BEED EIFRFNIERD EE Ao

- In the MYP, subject group objectives correspond to assessment criteria. Each criterion
has nine possible levels of achievement. MYP TIE##E V' )L— 7D BREHNFHEEE (ST L TL
F9, ZSEECI. IBBOERENRESINTVET,

1-2 3-4 5-6 7-8
Limited Adequate Substantial Excellent
Number Scale Percentage Equivalent

8 95-100
7 90 - 94
6 85 -89
5 80 -84
4 70-79
3 60 - 69
2 50 - 59
1 1-50
0 0

Each band has its own unique descriptor that teachers use to make judgments about
students’ progress and achievement. ZNZNOFHEXIKICIFEBOEEEENH D, HANITE
TEDESPEREZHIM T DIcHICENZFIAL T,

Please note: The 0-8 scale does NOT convert mathematically to a percentage grade. For
example, a Level 4 is NOT equivalent to a 50%. ¥= : 0-8 X7 —/)Lid. BEMIC/\—E>YT—
JVICERT B EIFTERERRA. BIZIE. LN 41E50%ICIFEHLUEEA,

Final subject scores are recorded into an overall MYP level from 1-7 and MEXT standard
level from 1-5. BREMNARIEOZ 7. 1~7 £TO MYP#BEiHA, $LV 1~5 FTOHAD
AR, WA CEREENET,

MYP
Final 1 2 3 4 5 6 7
Grade
Produces Produces | Produces | Produces Produces Produces Produces
work of very | work of work of good enerall high quality high quality
. limited limited acceptable quality generatly and and
Description . . . high .
quality quality quality work . occasionally frequently
FRBICERSN | BRShikc | MBOWVL BWmE qleJaEEy innovative innovative
LREOER | REOE | REOER | OERE © work work




ULhVER & | MUDME | Z1ER 2 & (e R AT EmET. B EmEN D

MNTELN ZEN NTE3 NTED mEDE IC IS EFTIR KICEFNR

TEHW mEED EmZEHH ERTEHTE

ZENT gENTE JgENTE
=5 % %

Boundaries 6-9 10-14 15-18 19-23 24 - 27 28 - 32

% < 50% 50-59% | 60 -69% 70-79% | 80 -89% 90 - 95% 96 - 100%

Local Grade 2 3 4 4 5 5

5. MYP Semester Grade Boundaries: MYP &2 HDOFHHE /'L — RDIER

The final MYP grade for all subjects can be calculated from the scores in the individual
subjects. Each subject has its own table of Grade Boundaries, showing how the level
obtained (using all subject criteria A, B, C, and D) can be converted into an overall MYP
level from 1 to 7. £RB® MYP OZEXRFIE. FRBOXATHISEHITZIENTEET,
BERBICIEIHEDOEERDH D, BRULLANIL (TXRTORBEOEEA B, C. DZFER) =1
Mo 7 XTOMYP 2AKOFTHEICHEY 25 ENRENTVET,

The MYP assessment model is criterion-related in order to maintain the rigor for which the IB is
renowned. Teachers are responsible for structuring varied and valid assessment tasks, based on
the assessment criteria defined by the IB, that will allow students to demonstrate achievernent
according to the required objectives within each subject group. MYP DFHEET/LIE IB 1E 9 S B
1EG TR ETHIF T B /eic, BEICEDNWTITPRES, HEZ IBICk > TEHES N/cHHEEICED

& LERDBHEI O/ —THTKD S5 1S ERICH o /e ERE TR TESL D, B THETE
BT BEEDBDFE T,

6. Description of Subject Criteria:

TATEREEH

=2

-www.ibo.org

BERC & T BFHMEER DA

A B C D
Language and _
Eteﬁr(\i:;f Analyzing Organizing Producing Text Lagzlggge
=ano =+ AN >
DT 19 1EXC ===
A B C D
Language Comprehending Comprehending
Acquisition Spoken and written and Communicating Using
SEBEE visual text visual text dAXa2=7—Y3 Language
FULEELREN | XEPHRENXF b EEBDER
XEDEE DIBE
A B C D
Individual and Knowing and L L
Soue’ue/s\ Understanding Investigating (leo:mmi,l r;l_c_a’;ng 'Cl'tlilgl;rll[g
BActtR 22 & LBRY WE =7 . e o
- v #HE
52
Science A B C D




ER

Knowing and
Understanding

Inquiring and

Processing and

Reflecting on
the impacts of

- _, Designing Evaluating science
AR cBBT | gmervry TREFE | HENSESTE
- BICOWTEZD
A B C D
Mathematics Knowing ar.wd Investigating Communicating Applying Math
s Understanding Patterns 1S a-b—g - Real World
Mz & BRT N T HZEDINA - R&E
_ N —>%FED D X
52 & &
A B C D
Arts Knowing and Developing Thinking
e Understanding . . Responding
= M2 & &R Skills Creatively RIS 3
oS 2 L0 E BRI RE v
5Z¢&
A B C D
Physical and Knowi . , Reflecting and
’ nowing and Planning for Applying and MOrovin
Health Edu:c;atlon Understanding performance performance erfrc))rmangce
RIEHH MBTEEBRT | NTA—<VRD | BRENTA—T | P !
Py S o2 INT A=YV AD
- i RDIRD EE
A B C D
Design Inquiring and Developing Creating the .
FHA Y . solution Evaluating
analyzing \deas SRR T T4
75 N T A NV - H
BRE & AT DER O
MYP Proj‘ects A : B : : c : b :
MYP O3 14 ~ Investigating Pla_nnlng Taking éotlon Reflecting
HE ST =17 &OED
A B C D
Interdisciplinary isnipli iaati
e D|SC|pl|n.ary Synthesizing Co\mmijn|ca’qng Reflecting
& grounding sagmis s i Py 0 3R D
FEBRRDER - v
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7. Formative Assessment: Assessment for Learning FZEEOFEM : 228 D 1= & O

The purpose of formative assessment is to guide instruction. Assessment occurs throughout the
teaching/learning process. Assessment should be from pre-assessment to post-assessment. 2B
MEHED BRI, BEZE I ETH B, . BEE/FEEREEAZEL TITONE T, FHHEIFSERIEHE
SERIMEX TTHRLS TRBRD XA

710 - No Evidence 1R#LER L
7 1 - Limited understanding, introduced. [RERIGIEME, BA
1 2 — Basic understanding, developing. EARRIEE, HKEME

1 3 — Achieved and with proficient understanding.

ERLU. TRICEELTWS

1 4 — Understanding with critical thinking, mastered #t¥IHEETEREZL, EBLTWS

Expectations Proficiency Understanding
TG BRE BEE
4 Exceeds Highly Proficient Exemplary
B =EICENIED RERY
3 Meets Proficient Proficient
EN=) R¥F RF
> Approaches/Partially Limited Proficiency Basic
HRtE & /2R B PRIE A7 B A 2R
Needs more support and Needs more support and Needs more support and
1 practice practice practice
SDEZ DORBEEENDE | FDELORBREEBRIDE | KDEZORBREEEIDE
No evidence of attempt to No evidence to be able to | No evidence to be able to
0 I E Lng_e%t)%%%{% - determine determine
T s 5| wmics aRmABL $BTT = BIRMA L

Goal is to help teachers and students determine what the students already know, can do,

understand, and feel.

RUTWBH =4I 2FBIITZT B &TT,

BIRIFHEAD & XA, EEDT TICAZH > TWT, AN TE T, @ZEBEL,

Regular and frequent feedback to the learner increases student understanding and success.
Formative assessments can be formal or informal in nature. 2 & ICEHIINDEEIC T 4 —K/\v ¥
IT252ET. EREOEBREZSD. RINICEZET, EEFME. ARXNFLIFFEARICTS LN TEE
Jo

e [ C-Conference B#s

(Advice, Reflect, Assess, Evaluate) BhiS. #RDRD. RIE. ¥
e 1 NS - Next Step XD EXF&

(Clarity, Direction, Connection,) 288, AmEE. DRHD

Student self- and peer-assessments are also used to give students an active role in their
learning and to increase their success. £7c. £EOESHAEPHEEFTMZITS 2 & T, &£EICFE
BAOBBHNREBZ /L. HNEESHTVWEET,

e [ Formative assessments are recorded on ManageBac. 25 Rl l& ManageBac ICECix S 11
ESC]

71 0-4 Scale 4 EXF&E¥M

71 0-4 Ready Rubric Category StinEX4EIEH

71 Not for Grading Category S RANIER

11



Formative assessments and levels are be available and visible to students and their families.
Used during parent-teacher conferences. FSRRIFHEI® L NILiE, 4fEEREEDFIATE. AR
fbEnxd, FREEARTERALULET,

8. Approaches to Learning: 2B ADED fHH

- All MYP units of work offer opportunities for students to develop and practice ATL skills.
These skills provide valuable support for students working to meet the subject group’s aims
and objectives.

IRTOMYP D=y hT—DF E/ENATL AFZELESE. RETIHEZHS5LET,
INSDRAFILIF, BEVIL—TOENEBERZERT 2HIC. £ERZIR—KNTZEELZDHDT
ERS

MYP ATL SKILL CLUSTERS MYP ATL SKILL CATEGORIES

MYP ATL £EED$E MYP ATL HEEDEF

Communication Communication
A2 =—>3Y A2 =Z9—>3v
Social Collaboration
Ay mEESE
Self-Management Organl.zatlor} fﬁﬂﬁkﬁ/\]
e Affective 1=K

= Reflection #kD ik D
Research Information Literacy B8R 77> —
EANEN Media Literacy X7« 7T o —
Thinkin Critical Thinking #t¥IF B2

ond Creative Thinking BI3SHBZ
PE\% Be

Transfer $cF8 - Bt

- The ATL skills are grouped into five categories that span the IB continuum of international
education, and IB programs identify discrete skills in each category that can be introduced,
practiced and consolidated in the classroom and beyond. ATL X F /LI, IB EFEED—ED
RNISBS 5 20AFTV—ICRESNTED, BT7AOVILTREEAT IV —ICEVWT, HER
ATEA, R EESEZ LD TEIEANBAFINEESNTVET,

- While ATL skills are relevant across all MYP subject groups, teachers may also identify
ATL skill indicators especially relevant for, or unique to, a particular subject group or course.
—www.ibo.org  ATL ZF/)LIEFTARTD MYP RIBFICBEELEIH, HEIFFEDORIBRE X LIED
—ZICEAET S, BEED ATL AFI)IEEEZR/RET S EHTEXT, —~www.ibo.org

IB MYP Approaches to Learning : Work Habits

IBMYP #BAOF770—F : ¥*BEE

The student shows others how to use these skills and
self-assess his/her usage.
INSDAFILDEVNAZMDAICTL. BADFEWAZEDS
FHET %,

The student often demonstrates these skills effectively
without being asked.

AN EH, INSOAFILEMRMICHKEL TWSRZ &
ML\,

E Expert k&

P | Practitioner &4
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9. Communication of Assessments:

Assessment is communicated by:

FHmDEA

FHilE. U TOHFETHEALET,

1 Subject specific assessment folders ZFEIFIFHE 7 + LY —

[l ManageBac

1 Student/Parent Teacher Conferences =&ME
71 Progress Reports 7OJ'L X L/R— bk

"I Reports &L R— K

Assessment Where/How Frequency Audience
ERai EZT/EDLSIC XHISSRRE &
Assignments are made
at the appropriate time
from each subject on
Teacher produced ManageBac, and
tasks outlined from IB | parents can check the | Student
assessment progress of Parents/Guardians
requirements. assignments, MYP Staff
Assessment Folder submissions, and AfE
B FHEEMICEDWT, | evaluations. REE
HEMDMERL U 1o 3RRE, ZNZNOHEBLSEY) | MYPHEEHE
FPEAAYNT ALY BRI ERED H S .
REE ISFREDES, 8
. AR & R T
5ZENTEFET,
Checking assignment Student
Formative content, progress, Parents/Guardians
4Nl ManageBac evaluation, and MYP Staff
feedback Administration
RENR - WS - FHE - | A - REE
OXY N DHER MYP HEHE, EIER
Parent Conference
(Semester 1,3)
REEBNRS
(128, 3ZH) Student
Student/Parent 3 Way Conference Parents/Guardians
Conferences Semester 1, 2 HR Teacher
A1 - REE - BEED | ZF@EHK AE
[EIEX (1H. 2%H) REE
Student Lead FkBE
Semester 1, 2
HemE#x (EAEmHX)
(128, 2%H)
Assignments created
by teachers based on
IB assessment Student
requirements. End of learning Parents/Guardians
Summative Assessment Folder process or unit. At MYP Staff
T FERI A 3 regular exams per least twice per AfE
year semester. REE
B fHfisrz 6 &lc. & MYP HEHE

BIAMERL U TcSBRE, 72
AAXYRNT ALY
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F 3 EDOEHFER

Checking assignment

content, progress Student .
;! ’ Parents/Guardians
evaluation, and
MYP Staff
ManageBac feedback Administration
BENE &S REE | o
CH BT - aA Y b | D REE \
DR MYP HEHE. EIEH
=EMmHK Student
Student/Parent (13H8, 2%Hp) Parents/Guardians
Conferences Student Lead HR Teacher
ATE - 1REE - HBED | Semester 1,2 HTE
I HLEMH (EA@HR) REEH
(128, 2%FH) FHRIEE
Student
Semester 1: Jul. Parents/Guardians
Semester 2 : Dec. MYP Staff
Progress Report Semester 3 : Mar. HR Teacher
EiEZR 1%¥88: 7 A AfE
2% 12 A REEH
3FH 3 A MYP B H &5
FHRBE
- . On-Going Student .
Explicit Learning . - Parents/Guardians
. . One per unit — within
Experiences Exercise subject specific MYP Staff
Booksrli’hptographs rubrics HI? Teacher
el RS0 2526 o
&5 5X Fa—y bie 1 OBER | Vvp s
n:F'ﬁﬁgio—%1§ﬁH—§_ 50 ?ﬁ‘&*ﬂ'f{
Student
Semester 1: Jul. Parents/Guardians
Semester 2 : Dec. MYP Staff
Portfolios Semester 3 : Mar. HR Teacher
IR—KZ7 AU 1%¥88: 7 A AfE
ATL Development 2% 12 A REE
ATL B 3FH:3 A MYP LS
FHRBE
Student/Parents
Semester 2-3(MYP4) MYP Staff
Community Project Nov. - Feb. HR Teacher
Wi 7O0y ok 2-3 FH A/ RESE
11 A~2H MYP B &S
FHRBE
Student
MYP Staff
Teacher Assessment At least one per HR Teacher
RETHI 7 > — b semester. KR
MYP B H &S
FHRBE

14



10. Additional notes for the formative assessment (assessment for learning and skill
development) / FZERRIRHEIC D W T DIBFEEE (FU & RF /LM _ED 728 DOFHH)

- Formative assessment focuses on assessment as part of the learning process and is
conducted regularly by individual subject teachers. This represents a process of periodically
gathering, analyzing, and interpreting information, and using the evidence to improve student
learning and teaching approaches so as students can reach their potential and achieve the
course objectives.
BEBOHMIHENICENTHEZEEL X9, CNIBERNREROINE. 217, BRzI 281E%Z
RERL TWET, ZUTAREDBERNZSIEHL. I—XDBREERT B7cHD, £EDEEEFE
DR EEHET DMBRELVLTHERENET,

+ Via formative feedback, students will also gain a clear understanding of what excellent work
looks like and how their own work stands in relation to this. The feedback will include
comments on what the students have done well and what is required for further improvement.
Advice given to students should be relevant and specific to the student's performance and the
assessment criteria they are working against. The feedback from formative assessment tasks is
always done by the teacher in a positive and constructive manner and is linked to a
predetermined criterion.

RGBT« — RNy 7 ZBLT. EQLSBHDHNTHADEVWHRY TH 2D BFOHREYIEZEN

EHRTESTHZIOMCDOWTEEICHEICIEBREIED I ENTEXT, 71— RNy ZICIFERER
AL CHRDOD, KSERDOUEDCDICAZTZRENHZDONCDOVWTDIXY N EEHET,
HRICEZZT7 RNNA R EEDNT A=V A EBSHEDHATWSFHEERICBEL TWSHD
TR TEWIER A, FERIFHED T « — R/Ny 7 DERICIE. #BENEE ICEEN TERNLBABR Z 08
7. AHSELMEEEBS LEDLETHEZITVWET,

+ Formative assessments may be both formal and informal. These include:
A I AR F I FIEARBETITONE T, UTOLSBFENEENET !
e Homework tasks f&7&
Oral presentation AL E>v7F—¥ 3>
Oral questioning MZBE ]
Projects 7OY 7 k
Portfolio IR— Kk 7 U A
Essays Tt
Practical activities in science E5&
Quizzes / tests T A~
Draft essays Ty 1 DTEE
Cross moderation of students’ work by students and teachers
EREPHENICLDHREYDOETL—Y 3>
e Student surveys/questionnaires feedback related to course content
AEODI—RICBELTDT 1+ —KN\y o
e Student self and peer self-evaluation to criteria.
AREOEC X o lF B

11. Additional notes for the summative assessment (assessment of learning and skill
development) / MIFRFHEIC DO W T DEBEEE (R & R F)LM O i)

- Summative assessment is concerned with measuring student performance against
assessment criteria to judge levels of attainment for the purposes of ascertaining and
reporting on progress.

WIERRHE & (&, EBRRZHER - MEIT2EN T, FHMEELEICRES U TERD/INT + —Y Y X ZBIE

U, BEEZHMT 52 ETY,

- Summative assessment is conducted as required and determined by the teacher, and the
data is securely maintained and submitted in a timely manner on ManageBac.
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WBIERHEIE. BEIDDEEHRTULBRICERL. T—F IFBEICEE I . ManageBac THEFRFICIE
HEnFx,

- MYP teachers need to be aware of the principles and practices that the IB uses to conduct
summative assessment as indicated in subject guides and the document Assessment principles
and practices - Quality assessments in a digital age (2019).

MYP ICEWT, #EIL. BEH A K Assessment principles and practices - Quality assessments
in a digital age (2019) OXEICEE N H D L SIc. IBHEREL TWDMBIENFHMIDEE L ERICDWT
ufuu’ﬁkb—fb\éﬁﬁb\?ﬁ D i—g-o

12. Summative assessment task design / #IEFHHD Y X7 TH+1 >

+ Applied learning: Assessments are designed to foster higher level thinking and demonstrate
the application of concepts, knowledge and skills in new and varied contexts rather than to just
recall quantities of knowledge covered in units of study.

IDAZE FEEFFEIZ Y NTCRARMBZEICBRWHITOTIERL, SDEEBRBEZEH. #HLL
SIRIGIRDO P TR - 03 - AFILDINEZEIT 2 L5 T 1Y EINET,

- Differentiated / Inclusive: Assessment is differentiated to account for the diverse
backgrounds and personal circumstances evident in each class and, where practicable, are
relevant and motivating to students.” Should a student appear to have an issue in the subject
following a previous assessment task, teachers will reflect carefully on the assessment
objectives, as informed by the subject guide and skill development foci, assessment task
design and expected learning outcomes to inform differentiated assessment approaches in the
course for the student.

Zhle & SiEl | FHMEEREIR RV T RAICR SN S ZRBREPEANGRAZZER L TEIMLE . EIR

ARETHBDIEDNEETHD, M OAERICEHERZHE. EFR—23vZzmdhdb0DERDET, “§l
BIDOFH Y RV D&, EREHNEBZEITZTWSLSICRAZEE. HEIFRBE A RPIAFILEFEDE
R MY R OTHA Y, BREINZ2ZERRISBONITHAEEZEZEERICRT L. TDEFEDSH
DIA—RT, ERtSnIcFHEY 7O0—F 21TVWET,

+ Variety: Students are provided with a variety of demonstrably authentic assessment
approaches such as research tasks, examination essays, research essays, short answer and
multiple-choice examinations, oral presentations, self-assessments, peer-assessments etc., all of
which may contribute to each term grades.

SIRM | EREICIEMRRE. Ty BANR—ROTEAE L UCLRBRADELHR. OEFKEK. BCHF
fli. MEFHEDE, SEITFLFMPENMRHIN. ZNSL2THRZHHOBBICHELET,

+ End-of-term examinations: Examinations should be structured in terms of the nature of the
task, duration and procedure to reflect the final examinations as relevant to the subject. The
degree of difficulty and expectation should reflect the students’ developmental timeline. This
does not preclude the adaptation of previous examination papers but, for example, the applied
criteria will be less demanding at Y9 level as it would for Y10 level and so on.

HRABROER - SR IFREOME. HH., FIEREDBRANS. TOREBORKHREZ RIRL TERS
NEFNIBRDEFREA. HBECHFER. ERERBZRRESELHOTRITNIERDEEA, INF
BEOHBREEDERZEET 2D TIEH D FRAD., FIZIEERINDIEEILYI LANLICEWT
Y1IO LRNILDEKSICELL B> TIRED TR A,

+ Assessing for multiple criteria: Assessment tasks may be designed to assess one or multiple
criteria so long as students are clear on what and how they will be assessed, and are aware of
what good quality work looks like in relation to each task beforehand.
BHROBELDOFHICOWNT  ERENED L SICFHlISndhZRiIcS N, FYRTICBELTHDOELR
RNEDLSBEDONEFRICHEFH T D eNTETVWNIF. FHEY X7 1F 1 DERIFEROEEZ T
TELIOICEKRETDIENTEXT,
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- ManageBac entries: Formative and summative assignment and assessment tasks are set on
ManageBac for student and school community reference and planning. (Note: Summative
assessment tasks may be set to reflect a grade for each task, however, these results need to
be coordinated and calculated by the individual teacher to arrive at the final grades for the
semester - ManageBac does not have this automated functionality).

ManageBac : FEREIE & ORI EREVHEY X 7 &, £EEVERIZI 1 =7 A SRELUEHET
2L 5IC2T ManageBac ICRESNF T, (F  HENFMESI X7 E. &9 X7 OFFHRN RIS
2E5FEINET, UM U, FHORKBEICHE W\ TORBENHIERE. B2 OHKEDIC K > THE -
BHaIhA T hIERR D £ A - ManageBac ICIZEEIEHAEILH D FBA) o

- Assessment of student work in the second language: For assessments in non-language-
learning based subjects, it is important to remember that some students will not be using their
first language and that teachers are not marking for grammatical accuracy as such; what is
important is whether students have presented their thinking clearly or not. (Note: All teachers
should aid students’ second language study by highlighting and improving language errors,
strategically through the assessment process).

“_ERICLBPERERANDOFHEICDOWVWT : SBFBFEN—XEUVBWVWRBOFHMEICEWNT, —HDESE
BE—SBZEALBVWCEZRIATEL IENEETY . RIHBMISTEDEMES 23RO TFHHEL TW
2DITTIRHDEETA. BEERDIF. £ERENVEBAOEZZREICKRTETCVWINESINEVWSZET
To (F IXNTOHEMIFMBERICENT, BEBHICERDOSEORD ZERUNEZRI I EICL -
T, EROFEZEEBZBFOMBIEBSRITINIERDEE A, )

+ Identification of Japanese curriculum requirements: Teachers need to identify all
requirements pertaining to their subject area in relation to the Japanese Curriculum and ensure
that these are provided for in curriculum planning alongside those required for progress in the
MYP.

BARDAYF 15 LICHITZ2HAEEDHES  BEIBESOEBICE VT, HROXRAEEERE DI
BMZERITZEEHIC. BRUCKEITHREESEZREL. MYP TOESICHEZREH LRI, B
F1TLFEOFTINS ZERICRMRT Z2LENHD XTI,

13. Criteria-based assessment / E#(CE D < 5

- At the beginning of the course, students are to be informed of the assessment criteria and
the study requirements. All summative assessment tasks need to be clearly linked to the
relevant criteria provided to students and are based on the relevant subject Assessment
Objectives found in MYP Subject Guides.

O—AFRKIC. £RETMEECZBEHZBAINE T, INTORENGITMS X7 1d. £REICE
HEINTBEEELREICU VI LTED. MYPRIBAA RICEH SN TWSEERB OFFMEZRICED
WTWERT,

+ When using criterion-related assessment for the MYP, student answers are placed where the
majority of the criteria descriptors correspond to the student’s work. Teachers will refer to and
follow the specific information in all IB MYP Subject Guides related to, ‘using assessment
criteria for internal assessment’.

MYP TIHHE#ICEEE YT 2 iz ERAY 5%, EROBENTHEELEICRS LabEIh,. ROIEICE
LI 2EEOFHESERMBERINE T, HANE "NERFHED /< OFHEEEDFER) ICEEITZIRTD
MYPBEAA ROB®RZSRLU. Zhici> TRMEL X T,

14. Implementation of MYP assessment tasks / MYP @ sHlizRE D E i

+ Planning for all summative assessment tasks and feedback needs to be done in careful
consideration of the school calendars. The NIHS Academic Calendar is carefully reviewed by
the MYPC and teaching staff to ensure the student workload is evenly paced and balanced as
much as possible over the duration of the programme.

INTOMBEOBETHESY X7 &7« — RNy T DFEIR. AROAL VT —ZEEICEEBLUIC LTTFEZ
ATCBDRENHDET NHSOFPHTIv I AL YT —E. MYPC EHBBBIC K > TEEICKRET S 1.
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70772 LA0HER, £EDOT—7 O— RMGELR—IT, AELARDNZ VXL fThnd LSk
')Tb\i—g_o

+ All unit assignments need to be entered on the ManageBac system via the unit outlines.
These must include any aspect of the course that contributes to summative assessment and
student reports - formative’ and ‘summative’ selection options are available when setting up an
assignment on MB. ‘Assignment’ information should include an outline of the requirements, the
criteria and the deadline. (Students may be notified of an assignment by email generated on
ManageBac).

HENEIT RN TOBRTOREER, BITMELEL T ManageBac DY AT AICAALBIFNIERD £ A,

CNIFHBIEMNETE & EEOBRBICERT 2 IR TOI—RADAIEEZSERITNIERD EFE A, FEEER
ITHEIC TR & THiEN, M0 EESOERBRBFERTEZ T, & Assignment; DERIE
ZHPIEE. HOUIDEBREDBMEZEFTRITNIERD FH A, FEICDWVWTIE, ManageBac ETX—
W THERICBRI S EHARETY,

OAIl summative assessment tasks need to be planned according to a subject-specific
continuum and developed from clearly identifiable learning outcomes.

IR TORIENTHEERRE L. FHERBRFEVOBEZERT DHICESNIEBRENRZEVICA > TEHEIS N
ESCI

o Via ‘peer review’ of an assessment, the teacher setting the assessment task
demonstrates the following to the reviewer:
FED "E7LE1—) TR FHEREZREVCHEENLE2T7—ICROZEZRLET,

= the assessment task requirements and language are clearly understandable
HEREOEHERIER (F58) HBEETINDPTNIE,

= the expected outcomes of the assessment task are clearly identifiable via the
design and criteria
AHMAEDT YA Y EIEBEREE LT, BRSNS HMERECHERNBEATH DI &,

= the assessment task is clearly linked to the learning and skill development
continuum for the subject course
FHEEREIE. WRIA-ADFEFEXF)LRFAEDERFRMEICHEC) 7L TVWS I &,

o Via ‘moderation’ of the task, the moderators confirm the following:
HREOETL—YavzELT. UTZERLES,

= the standard of the assessment task is consistent
ERED D DFHHEREEN—BLTWB I &,

= the assessment task contents and results are appropriately and consistently
identifiable via the criteria levels and descriptors
THEREOAR HERMVFMEE O L ANV & iETHIZE L GEYIIC, KcBRRICHERTE
5 &,

= the assessment task results are justifiable to all observers and provide clear
evidence of learning and skill development
THERBEOHRIGTRTOBERE (A T —/\—) ICE>TEHERHESN, ZUPEXFIL
DFE EOREBARINE 825D TH DI &,

15. Student completion and submission of assignment tasks for the MYP / MYP OEED R & 5E
B

- Students must submit their work as per the deadline set by the teacher.
ATEIFBAETHERE UZHARE D ICIRE LR T NIERD £ 8 Ao

- Students are individually responsible for ensuring that work has been received by their
teacher.
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AREFSEDOREMDEEICENTVWS Z L Z2ERIT D2EENHD T,

- Students may request an extension from the subject teacher to complete an assessment
task prior to the submission, provided a valid reason of impacting circumstances can be
established as indicated below. If in doubt, the request may be referred to a MYP
Coordinator for adjudication.

TRICRUELSBREOREZH T2 LSRN HB D, EFLURIBHZRRTEDHETHNIL.
SREDORHEDRICHENICRHLEZ & T, £REIBHEEFERZERT 2 EATEETT, HH
ULDO5WRRDBEIF. 7OV A0—T 4 X—F—ICHKLET,

- Parents will be notified status via ManageBac when a summative assessment-related task
has not been submitted without a reasonable excuse on the due date
WIENGEHIEICBEE T 2 3REN. EUGEBHG HRRAICRE S NAN - HE. REEDAN
ManageBac 8 U TR T—% A BHENET,

- Continued non and late submission of work may result in the student failing to complete
all the requirements of the MYP.
RREEVEZDGEL & MYPETOEHZRBILT I ENTERSBRDARELHBD £,

16. Summative assessment academic misconduct / #IERFHHEICH 1T DRETAHICDWNWT

- Teachers should ensure that all documents submitted for summative assessment tasks
are

checked for plagiarism and malpractice. The MYPC should be alerted to any suspected
plagiarism or malpractice immediately.

HENIE. WIERGRFHESY X7 DIeHICRESNEIRNTORBICEWVWT, RETHEINBRUHNESII%E
BELCFIVITIRENHBDET, FETRDOREVWHLHDHEIF. MYPC ICBESICHRELRITNIEE
O REA,

- If a teacher suspects that a student is guilty of academic misconduct, he/she should
notify the MYPC immediately and refer to the school’'s Academic Integrity Guidelines for
further guidance.

HENSEREDNZE LICEWTARETRZT> TLWS ERRZIBWIEE., BESIC MYPC ICHRE L.
RSO THHEEICET 2R Y — ESRUTES W,

- Following ‘at risk’ identification, meetings will be convened with the student, the MYPC,
and the relevant subject teachers, in the first instance, to discuss an appropriate course of
action. (This may then require further meetings with the student’s parents if deemed
necessary). Following these meetings, the student may then be supported moving forward
via a combination of Individual Support Plan initiatives and an additional Self-Management
Plan.

fEkk) SHITSNBEICE. FTEYRITEIERN T B/coic. EfE. MYPC, BhERIE DA
EDZI—T 4 VIDfTONET, (Z0%. BREILISU TREELODEANDEICRDZILHHNF
¥ ) INSDI—T V7 Dk, EFEEFERNVR—KN TS VOMDEHEEBMOEILTINRIAY
7SV alHEhbE T SBROYR—FERFEIENTEXT,

17. Assessment and examination access support / HEDHR— k

- Special access arrangements: When normal assessment arrangements put a student at a
disadvantage in demonstrating their skills and knowledge, special access arrangements will
be organized where possible and within the capacity of the school to provide them.
Students that may be at a disadvantage include, but are not limited to the following:
AHNT IR D ELE - E%@Eﬁﬁ%%ﬁﬁ@“ét:&tof HEEDES DRAFILPHEZ T2 ICHKET 5D
EARFBRRICENN D HE. ZROVFELHE CRAIGEERNEINE T, UTOLSBEELIEE
ENFEIN, EIGINDEREIGZDORD TEH D TR A
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learning disabilities FEZEE

specific learning difficulties EDDFICEWTHESHIH S
communication and speech difficulties 12 =9 —> 3>, AE—FEE
autism spectrum disorders EFEIfE

social, emotional and behavioral challenges &M, BN, TE8REDEE
medical and mental health difficulties, including temporary medical
conditions

—RNSERRZET. EENE L CHERNER EDORE

e additional language learning. BIMOMEEFEEHNE

- If a student’s circumstance is likely to disturb other students, other arrangements must
be made for the student to take the assessment in a separate room under supervised
conditions
ADN—HEDIRRE (FBE) MUDERZHEIT DL ORI ENHNIE. AIETHRZZ(T 2R EDHE
BNISNRTNIERDEE A,

- Examination absence / unsubmitted assessment task/s due to impacting circumstances:
If a student is absent from an examination or unable to complete an assessment task due
to the following impacting and substantiated circumstances: mental or physical condition,
disaster, family crisis, the teacher has the following options at their disposal:
POZRRWRIRIC L 2HBRE /FHEREOREL @ AENDEORHE,. KE. REDFEHEAIR
TICEM., EEPEBRZRELLD., HiiFEZRETET. XEICLSHENIRE I NG
B, HEMETERORERZLET !

a) Redo and reschedule the examination for the student
HABROFELEVEINRBRZERET 2H5E5NHD

b) Provide an extension for the task deadline
BEORLHRZERT 25N H S

c) If neither of the above options are practical due to calendar constraints, the student
may be given an average score based on previously submitted work, or a class
average score if there are insufficient samples available.
TEFEDFHKLE. EEZOWVWITNOATY a3 vHEREATERWGE., YUXEFEOTHmIELETIC
RBESNERECE DWW TR EZEZA 55D, THENRYIN D TRWESIE T 7 ADF
BRI EZSNZEENHD FT,

18. Individual development evaluation / {8 A IR O 4

- In order to gauge student personal growth alongside their academic performance over
the semester, teachers will need to support, monitor and provide a general evaluation of
students in the following areas over the semester. Results are entered into ManageBac at
the end of the semester along with the subject grades. These results, in combination with
their academic results and student reflections, will form the basis of the discussion during
parent-student-subject teacher and homeroom teacher consultations when required.
EARIBR D - PHEAR D EMIE & AR ICEEDEANGHRRZRZLHIC. BEIFFHFICU
TOLSBBEANBHERODE TOEFEYR—N EZF— FHEZITILELNHBDEIT, N5D
BERISHBOBEPEEDIRDIRD EEHOE T, BEIIHU TREE & A, HRHELHET & FilkiE
EEEREDERICEVWTORELEVWDERELRD XY,

Individual Example Behaviours
Development

| Self-disciplined | concentrates and stays on task / homework on time |
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ShaRcEe i) P U THREICRDES /BREZHRAICIREY %
Participates contributes to class discussions / answers class questions
EIERS] VS ADNERICEIT 5/ ZADERICERS
Diligent completes all tasks thoroughly to the best of ability
Ehih % IRNTOFREEZLATPORITS
Initiates guestlons to improve understanding / seeks answers
Fynm independently

BN SEEATERL., BRZROZ /B5EAZHT
Motivated positive and enthusiastic towards learning in class
PEEINH B 7 ZATOFEBICHIAE TRLTH S
Prepared equipped and ready to work in class
#fig U5 ATRET 21cHDERHTETVDS
Organized presents work in an appropriate and organized way
FIEEKIR BEYINDEBEINICAETHEZED DI ENTES
Collaborates respects and works well with others
RERME tEZEEL. HBFLTTET S
Leads empathizes, includes, inspires, improves others
U—R93 V—85—vy 7 #HRIT B MEEZESAH HFE L. MEIES

(Internal grade recording)

o All assessment tasks for the MYP stream, Japanese Diploma stream and Individual
Development results are entered progressively into ManageBac along with teacher
comments in order to generate the end-of-term reports.

MYP O 7 EBEETM. BADFHMEXEICE D b BREFMZz 2T I N TOFMMIFE. HAmD X
v k& &HIC ManageBac ICRHERFAT S N, I RLIR— M ELTREINFT,

@ Japanese Diploma stream grades also need to be entered into individual templates
for regular reporting to the Japanese Government and for students’ domestic
university applications.
XBENTRTEZRMERNER (EFEEEER) Orcoic. HARDZREIE b ERRETl & ABC fff
FRAED 7 7 A IVICAA - BERRGFSNEXT,

19. General examination guidelines / D1 KZ 1 >

- Teachers should ensure that all teacher-generated examination papers have been
reviewed by another teacher, preferably with specialized knowledge in the field

HENDMERL LU Ic I N TOHBRBICEWT, FRABRD. ZORHFOFFIMHZ R DRIOHKEMIC K -
THABERINEINTWS Z EZHEPER L RITNIEERD EFEA

- Teachers should ensure that all examination papers are securely stored and kept out of
sight from students at all times prior to the scheduled examination.

HENE. INTORBRABEILRICRES N, FESNTWSEROFIICEICEFEDB ICHNBWVEK
SICULARFNIERD £ A

- Invigilators should ensure, prior to the commencement of examinations, that the

examination room environment has been cleared of any non-examination-related material
and that there are no markings on the desks.
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HERETE . HERRBEIIC. RBRHEERNICHBRICEROZVWEDIBI N T EWT & HlO LI
éiébam;t%ﬁwbawnimbiﬁho

- An Invigilator must be in attendance in the room for the duration of all examinations.
INRNTORBRICEWT, AREEEFIEHBRISBICERL TWARTNIEED FE A,

- Students must arrive at the scheduled examination room 5 min prior to the
commencement of term examinations.
HEFFHARRRFABROD b5 ARIE TICFESNCEBRSBICAZELRITNIERD EE A,

- If a student is late, the student will be considered to be ‘absent’ for the examination
BEORTICEWT, RERIOEZ U EFEISENORBBEIIEERS SNETA, £EENELLIEBEEICH
WTlE. Z0&EEREEZ TRE LicbDEABREINET,

- Examinations may be reset, or the commencement delayed, in exceptional circumstances
where several students are unable to attend on time for reasons outside of their control.
@&@iﬁﬁ??ﬁb@ﬂmf K@ D [ICHETE RV E WS FIARNGIRENREE U EaIcE W

I, HEBEEHRIELED, BHBREESERLEDTZIENHD T,

- Student seating positions will be specified beforehand according to an examination
seating plan.

EHEOEBERET DEFI. ABRADEFERICE > TEAIICIEESNET,

- Only materials specified by the school as required for a particular examination may be
brought into the examination room. Students will be given the opportunity to declare and
submit to the invigilator any unauthorized material brought into the examination room
prior to commencement.

HEEDERICEWV., HEDRRICHEREDIFRLAAZIREELET, AN—FADETLG
WY ZHRBRRGICREADEEIE. AREBICZOEZHRBLATNIEGRD FEA,

* The instructions of the Invigilator must be clearly followed at all times. Failure to do so
may result in expulsion from the examination room.
HREREDERICIIEICHEICKDBRTNIEED FR-A, ZNHNTEHRVGE. BRRBHI SR
HEEEN2ZELHBDHET,

+ The Invigilator has the right to expel from the examination room any student whose
behavior is interfering with the conduct of the examinations.

HREEEE. BROERZHIT2 L 58T8% & 2E/NPVWIEE. BRESBNSDRERDE
HIEMNZEBLET,

- Students must remain quiet at all times during written examinations and ensure that

they do not disturb others. All communication during examinations should be done
directly with the Invigilator only and should be initiated by raising one’s hand.
Unauthorized communication with, or intentional disruption of, other students may be
considered to be academic misconduct and result in disqualification from the examination
and disciplinary action.
HEF. ERRRPERICHREZRSE. MOADBRICHESBVWESICULARTNERRD XA, &
BHRICEWTINRTOIAZ 227 —Y 3 vid, AREBELOHTOHAERETONRINIERST,
ZORBERDPEFZLTCHNSEERT, MOEFEDOEFADOII 227 —Y 3V PERINGHE
F. FELORETREHBEIN. BRBROKIBEPERLD ONREBDENHDET,

- All incidents of academic misconduct, or suspected malpractice, must be reported to

the MYP Coordinator or Head of grade immediately after the examination and include the
following:
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AETAVYPARETAERDNDITAIX. UTOHEBBEEDHICMYP O—FT 4 X—9—%EREFE
EICEIEEICERESTNE T,

a seating plan for the examination HERDEFEAE
a statement from the invigilator FHBREEH S Ol
a statement from the candidate HRED S DR
any unauthorized material TSN TVWEWEFEAH

e o6 o o
/

- Students must remain seated until permission has been given by the Invigilator to leave

the examination room.
SEEFBEEHBLHFANEDETEFEL TWRITHIERD £ A

- If a student needs to leave the examination room due to illness, students will not be
allowed to answer the exam after that
HUAEENRIDIEHICHBREZHRIFNIERSRWGES, £EEEFNLUEABROBEEZT S &
FTEXFAS

- Subject teachers and Invigilators should ensure the following conditions are observed
for all formal summative written examinations:

BEELYE CHAREEE . INTOARBELTHARICEVWT, UTORENTFESNTVWS I &2
ﬁnﬂ?%%‘%b\% D i—g_o

e all examination papers are secure prior to an examination
HERICEIBIRTOABREENLLBIGICREIND 2 &,

e students are not given access to examination papers or provided with preemptive
information prior to the commencement of the examination
AN HERFABEICHBREEAND 7 7 E APEFIBRORHERZ T TLWEWT &,

e candidates are not provided with any assistance during the examination that may
compromise the integrity of the examination
ZREFEHBRPICENT, ABROBMEUZIBELRSAREEDHIXEEZRITHRNT &,

e candidates are fully supervised for the duration of an examination
SRENHBOBMNTEETICHD I &,

e all examination answer sheets are collected at the completion of the examination and

handed to the writer of the test as soon as possible.
IRNTCOBERKIF. BEETRICENIN., TEILRITRECHEREREICFEINXT,

20. Assessment-related roles and responsibilities / SHlilCBEE T 2% E & SHE

Management responsibility: ZEHNEEH D SH1E:

@ ensure that examinations are scheduled and conducted appropriately
HBENEVGH TR Y1—)LEn, EfEINd I &zHERLET,

o ensure that key assessment information, requirements and dates are clearly
communicated to students and parents
THBERMEICET 2EE, ’F5Y. BENMERSLOREE ICHEICTESINTWS Z & ZHHER
LET,
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o ensure that teachers are given adequate time for assessment preparation, grading
and moderation
BRI, BUERHE. ARFBOIOHOREZHEMIC+NEA DI EZEHELET,

o ensure that the student workload in relation to assessment tasks is regularly
monitored and evenly spread throughout the academic year
THERREICEE T 2EFOBEN, —RHICRES T FEMZEL TH—ICR3 LS BEEINT
WBHZ EZERLET,

= monitor and ensure assessment design and grading standards are maintained and
improved
SHADEENTBICHRIND D, RRICHUTHESINTWS I EZER - BREULE,

B ensure incoming teachers are trained and guided in relation to all aspects of the
Assessment Guidelines
FRICETTZ2HER. FHMAHOINTOEICEEL/CBEYIRNL—ZV T EI88ZF T2
ZEEERLET,

o ensure the Assessment Guidelines is reviewed as per the ‘guidelines finalization,
dissemination and review process’ indicated below
THEAED, UTICRY TAHORKE. k. RELZ7OER) K- TRESNS L%
HEHRLET,

Teacher responsibility: / ZE DOS{F:

o collaborate effectively with other teachers in the establishment and review of group
subject criteria and in the review and moderation of summative assessment tasks
TI—T7ORBEEDRELREL. BLTHENFHEI XAIOREVEETL—avick
WT. fOHETEZIRIICHAZ LET,

@ participate in collaborative professional learning opportunities in relation to
assessment
FHHEICRAY 2FFINBHAZBEORSICSMUL T,

o provide timely information to students about assessment methods, objectives,
criteria and skills required for each task involved
FHEDAE. BMYIER. FEICKOSNDAFILICEAL TOBRZRHELE T,

o design assessment tasks and provide timely information about assessment due dates
and progress timelines according to the NIHS Academic Calendar
iy R0 %55 L. NIHS fTEFERICEDWT, FHIOER S EBIRRICET 2158 % ¥
ALY—ICRHLET,

@ provide information about academic integrity within course content
A—ARDOARICEWTDOEHENHEMLICET 2 EHRZRHLET,

@ ensure homework tasks allow students to work towards building capacity for, and
understanding of, planned assessment tasks, and in consideration of a balanced
study load.

BRI, NZYADENCFEETZERL T STESNFHEY X7 DEENZ S0, BFET
BIcHICEEND D DL SICHENET,

= Homeroom teachers are required to check all information required for reports is
entered and accurate prior to the generation of reports.
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FIRIBEFIBERZER T ZHNICE VT, (FRICBDERINTOR/HRIEYIICAAS N, EFE
T‘%% Z t %ﬁﬁ;u\?—%z\%b‘ﬁ D i—g_o

provide feedback on formative and summative tasks in a timely manner.
FERME K HIENTHEO 7 « — RNy V2@ R A IV 7 TITWE T,

analyze, act on and assess the impact of teaching and learning approaches in
consideration of student formative and summative and assessment results and
student end-of-term surveys.

EEDEE - #1ER - FHMERNGREREIARRE VI —hZ2ZRB LT HBEEEY 70—
FOFEEDNT - 178 - FHEL XIS

Demonstrate differentiated approaches informed by assessment to all stakeholders
as required

BEICIHU T, FHEICEDWEEIE SN 7 7O—FZ2 IR TORBRRFICHURT I ENT
EEXR

Student responsibility: / £{EDEE:

o

take responsibility for learning and set challenging but achievable personal goals in
relation to the course, assessment and career

EE(D%U BEEZHEFS. - X THlRCISERICEEYT 5. HETHDHERPIRELRE
ADBERE% E LET,

monitor own progress in classes and inquire about ways to improve performance if
necessary
HEOEETOESZEICHEREL., DETHNEERETONT A—Y VA zRALEEEHEE
SRFET,

respect and collaborate constructively and productively with peers in collaborative
assessment tasks

AHfFRZEHFETITSRIC, MEZEEL. ERONDEENICHAILET,

be aware of the goals and standards of the coursework and assessment tasks and
ask for clarification when required
I—RT—IVBLVOFHEY RV DEREEEZZTHL. BREICKHU THAZRHET,

prepare appropriately for each assessment task
INTOFBICTRLBEFELXT,

be knowledgeable of and follow assessment regulations and academic integrity
guidelines
THEDRER & FRERBEEA 1 R T VICEET 2 EHICEL TRBL. RAZEFD XTI,

prepare appropriately for all assessments tasks
IARTOFHMY R 71T U TEYGERE LET,

submit assessment-related work on time, to a good standard, and in the format
required by the teacher
AHEBSEDEmZ. HARMIC, SEYIEKET, HEIDRDDIEATREL X T,

reflect upon assessment results and feedback to inform improvements in learning
approaches, time management and preparation
FHEDORERE 7 « — RNy I ZiRDIRD, ZEDOAE HEOEBPEREZIELI I,
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Parent responsibility: / {##&& DOSF:

o

offer constructive and positive support for the student to maintain motivation
towards their studies and assessment tasks

EENZBPLIHERBICT T B2 EFR— a VEHIFTE2L5. BERWTRIAE AT /R—K
ZIRHELET,

take an active and regular interest in the student’s studies
AREDIAFTICK U THEBAID D EHMICHKZ R U XY,

provide feedback to the school in a timely manner of any family or personal issues
that may have the potential to impact negatively upon the student
KECEANGREET, £FEICEFENEHD L SBBENRE TVWIEEIEF. BT ERAICE
EUXT,

21. Semester Reports for Y7 Programme through Y10 Middle Years Programme / Y7 55 Y10 @

SR AT—

X - 7075 LICET 2FHRBER

- End-of-term grades are entered into the school curriculum management system
(ManageBac) and are generated directly from there for distribution. Reports consist of
summative assessment results coordinated by individual subject teachers throughout the
term in accordance with the school calendar deadlines.

PHIROBEIX. FROHY F1 5 LAEEY XFT LA (ManageBac) ICAAEZ N, FIhSEEE
BMENTRBINE T, BiERIE. BBEROBEINERITETFERICE T BHRICHE > THEHHIC
AR SN CRIENLGFHEER TS NET,

23. Guidelines finalization, dissemination and review process / R ¥ —D &Kk, k. RELD S

AEX

O

O

Guidelines review committee feedback and discussion
KUY —RERERZTDT 1+ —RN\v T LR

)
Dissemination to school community for feedback
TZ4—RN\YIDHDOFERIAI 2 =T \DOEF

2

Adjustment and refinement of guidelines RY ¥ —DFFE - KR
2

Draft guidelines version completed /R'J >—® K2 7 MRZFERK
2

O Publication of guidelines online for all stakeholders reference

IRTCDRT—IIRIT —DSRTESB LS. RUY—ZAY TV TRH
\

Adoption of processes and procedures by school community

FREFEICLD TOLRPFIEOHA

Review of guidelines conducted every one to two years
1~2FEICEHEEINDRYY—DREEL
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Guidelines Title Assessment Guidelines | Version [ 1.0
Process Role Date
Draft MYPC Dec 2022
Translation MYPC Jan 2023
Review Guidelines Review Team Jul 2023
Approval Headmaster Jul 2023
Next Review Guidelines Review Team Mar 2024
Note: # &

NIHS is a candidate school* for the International Baccalaureate (IB) Middle Years Programme and pursuing
authorization as an IB World School. IB World Schools share a common philosophy - a commitment to improve
the teaching and learning of a diverse and inclusive community of students by delivering challenging, high
quality programmes of international education that share a powerful vision.

NIC (&, E/N\AALF(B)ZE R - 4 V—X - 7OJ S LADERBRFTHD., IBT—ILRXI/—)LELTORAZBIEL
TWET, BT7—ILRRYZ—)Lid. HBOEIZF/H > TVWET, ZNIEBABEY 3 Vv EHEFT S5, BN TEOSVWER
BE/OVSLAZERHIZ LT, ZRCERNGEFOIZ 1 27 DEBEFBEZR LI L ZEHNIZEDT
g_o

*Only schools authorized by the International Baccalaureate can offer any of its four academic programmes:
the Primary Years Programme (PYP), the Middle Years Programme (MYP), the Diploma Programme or the
Career-related Programme (CP). Candidate status gives no guarantee that authorization will be granted.

For further information about the IB and its programmes, visit www.ibo.org

ERRAAOLZRERICERD., 754XV —v¥—7075 L (PYP) . SRILAV—O0Z 4L (MYP) . 770V
7007 4L FYUTFZEEIOVSL (CP) OA4DDFATIVI 7OV T LOWTNDOEREITZIENTEEXT, &
BEEWSIGIE, RANTDZZEZRIAETZHDTIEHD T A,

ERN\AOL7ZEZDTOT I ALICDVWTDFEL WERIE. www.ibo.org 2B ZE W,

**Mission Statement from the IB

The International Baccalaureate aims to develop inquiring, knowledgeable and caring young people who help to
create a better and more peaceful world through intercultural understanding and respect. To this end the
organization works with schools, governments and international organizations to develop challenging
programmes of international education and rigorous assessment. These programmes encourage students
across the world to become active, compassionate and lifelong learners who understand that other people,
with their differences, can also be right.

HEEENAOL7ZDI Y3V AT—KXV N

ER/AAOL7iE, EX{tEOBREIEETZEL T, LDBVWENGHROENSICERL. BFD. AH. BLWehondhs
EEZBHRIZIEZBENELTVWET, COBMODORHIC. ER/N\AOL PHEEIE. PR, BT, EREEEH AL T
ERHSE & BIRGTHEDO 2D DB R TOT S LZRHELTWET, NS5O TOT T A, HERDOEFELEH, EW
DHZHMEDICELWECIERL, BENTREWLDDHL2EEFBEEICRDIEEZRMLTVWET,
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