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Mission Statement

NIHS aims to develop caring, innovative and ethical leaders with a frontier spirit
who can create a peaceful and sustainable society. Our graduates will have the

ability to bridge the gap between international cultures.
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Vision
NIHS aims to be the premier international IB school, cultivating a frontier spirit’ and
academic excellence in creating pathways to ethical leadership.
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Educational Philosophy

We believe... "smL=v,
+* in the capacity of all to develop and improve
INTDOAICERUE LT BREID B S EE
** in valuing and respecting all
INTDAEADICTEE, BEETSILZE
%* in supporting and encouraging all those in our community
BIcEEDHBDI D TNWBINTDOAREZZ, BRESAT
%* in the IB approaches to learning
IBlckBFEF 7O0—F&
%* success comes from endeavour and innovative thinking
BN & BHRIEEDSEFNS S & &

We collaborate... r@L £,
++ to get the best results for all
INTDOAICE > TRRDIBREFSIcDIC

s by inclusive practices
ZHRIEDDB SHEDEEICL > T

s by seeking diverse perspectives
BHLGHER CEEELHLES LT

+* to improve the global society and environment
Bkt = ERBDHE DI DIC

+%* to be effective leaders and team members
FENEIFO U — 5 —HL N F—LX/—ICHBIeDIC

We achieve... sz L9,

+* by trying new ideas and approaches

FLWF1FFPFIO—FEHdET
+ by utilizing and acknowledging current research
R DHEER#H . BIEHIT S ET

X/

** by building identity and character
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s by developing people and learning skills
NMEHERFIERICL > T

s by performing to the best of our ability and reflecting upon our mistakes
BENERARICEIEL, XKD SESTEILL>T
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1.

Guidelines Reference Documents 7 Ko+ > ICEET 2REEELE

These guidelines have been developed in close reference to the following key International
Baccalaureate Organisation school support documents:

Learning diversity and inclusion in IB programmes 2016 (Updated 2020), Meeting student
learning diversity in the classroom 2019, The IB guide to inclusive education: a resource for
whole college development 2015 (Upaated 2019), Learning in a Language other than Mother
Tongue in IB Programmes 2008; Handbook of Procedures for the Middle Years Programme

AKAARZAViE, UTOEELRER/N\AOL PEEBOFERZEXEZSRBU TERINTWETD,

IB7O7ZALICEITZ2EZEDSZHKEECM VI —Y 3> 2016 (2020 F£XETHR). FBEREBICE T 24EEE
DE%ERME 2019, IBA VI IL—YTHEDFS|E | EREEFRDEED-HDY Y —X 2015(2019 FKET
bR). 1B 7OV S AICKITZHBUADERTOEE 2008, KL -4 V—X - 7OV S LDFHEEIC
Bhd/N\YRTvy

It has been adopted by NUCB International Junior and Senior High School as a working school
document that all staff are required to read, apply and revisit as part of maintaining the
professional integrity and vision of the school. It constitutes an important element of staff
training and development and is used to inform the school community of the inclusion support
procedures in place as required by the following Middle Years Programme Standards and
Practices and Learning Diversity and Inclusion guidelines.

AHARSA Vid, BEEERHZER - BFERTEC 2HRED. HED7OE U TOHES PEARKD
BRGRERETDEOHICEICTEMA SFAL. IRHEDZEDELTHBEINFE U, $#8H. HBEDONL
—ZVIVPHEBILEWTEERKREZRZL, LUTO®ED TSRV - AV—X - 7077 LOEEEERK
B ICTKROSNTWS, AKOOAZI 2274 LTDA V7L —Y 3 VXEOFIESBEETZ R
FrHicEFERAINED,

1.1 Standard: Purpose (0101)
% BH (0101)

1.1.1  Purpose 3.1: NIHS ensures that the school community is aware of the IB learner
profile and is committed to international-mindedness and its importance in
embodying the IB mission.Bf 3.1: AR (F, EF/N\AOL 7 DFEFEGRZIFEIC, EEN
BEEYIBOEMICEEFNSIEEZFEICIDEHAXT,

1.2 Standard: Student Support (0202)
B AR (0202)

1.2.1 Student support 2.2: NIHS supports the identified needs of students, and evidences
this support through planning, policy, and practice.
AR 2.2 ARIF. BEROZ—XTIHUMIGY. 5HE. A4 RI14 Y PEREICEDWN
TCEZ?E%??L\i—g_o

1.2.2 Student support 2.3: NIHS provides staff, facilities and resources as outlined in
their inclusion policy.
EREETIE 2.3 ARIF. A1V 7I—Ya v AARIAVICEEINTWSED, BEE., 16
& VY —RZERE. #REHLET,

1.2.3 Student support 2.4: NIHS demonstrates a commitment to make the most effective
use of learning spaces and learning environments in ways that meet the needs of all
students.



1.2.4

1.2.5

1.2.6

1.2.7

AREXIE 2.4 ARG, 2EEOERZBICIHRNBEZBEAR—APEEDCDICRAOLE
ER

Student support 3.1: NIHS identifies and allocates spaces and resources to support
the social, emotional, and physical well-being of its students and teachers.

AFEXIE 3.1 ARG, EEPHAIOHSMN, BRI EENRY cIlE—1 2T (FE
TREMNZIRE) ZYR—NTDelc. BYRBFHAYY Y —XAZRHELET,

Student support 3.2: NIHS demonstrates in its systems, processes and policies
attention to the social, emotional, and physical well-being of its students and
teachers.

AREXER 3.24ARI3. EEVCHEOHSN, BENICBEEFNRY ILE—C VT D
DOFIE, 7OEXAPRAIZHARLET,

Student support 3.3: NIHS administration team and teachers support students’
social, emotional and physical well-being.

AREXER 3.3 BRECERFEHE CHMIE. £EEOHSN, BEHN. AN z)LE—0Y>
JEXELET,

Student support 3.4: NIHS promotes open communication based on understanding
and respect.
HREXIE 3.4 ARG, BREEEICE DA YRIAI 22—y a3V a#ELFT,

1.3 Standard: Culture Through Policy Implementation (0301)
B A4 R4 VEEZEUAROKE (0301)

1.3.1

1.3.2

1.3.3

1.34

Culture 2: NIHS implements, communicates and regularly reviews an inclusion policy
that creates cultures that support all students to reach their full potential.

X2 ARIE. 2 TOERD AR ZRARICKRETED L SBXEERRT 5/HDA
VON=Y3avAARIAVZERL, HEL. EHNICRELET,

Culture 2.1: NIHS implements and reviews an inclusion policy that meets IB
guidelines.

XAt 2.1: ARIE B HA RZAVICERUIcA Y7 IIL—Ya v A4 R4V EEHE L. RE
LET,

Culture 2.2: NIHS identifies in its inclusion policy all of its legal requirements and
outlines the school’s structures and processes for compliance.

X1t 2.2: X4k 2.2: ARIFA V7 —Ia v HA R4V DORT, INTOENEFZRS
MU, AV TIA TPV RADEHICARDEEE TOLREEZET,

Culture 2.3: NIHS describes in its inclusion policy the rights and responsibilities of
all members of the school community and clearly states the NIHS’s vision for
implementing inclusive programmes.

X 2.3: AREA VI IN—Y 3 VAL RIAYOFT, ARIAZ2ZT A DINRTDOAVN
—DEFIEEFZHAL. A1V II—yT - TOV T LEEET DHOEROEY 3 V%
BRTE(CEEHR U X 95

1.4 Culture 4 (0301-04): NIHS implements, communicates and regularly reviews a language
policy that helps to foster intercultural understanding through communicating in a variety
of ways in more than one language.

X4 ARF. BROEBZRAWCEKRLGRII 2 =r—yarvzaEl T, EXERZRELES,
ZDRHICEBRIS—2EHEL., HEL. EHNICRELE Y,



1.5 Culture 6 (0301-06): NIHS implements, communicates and regularly reviews its IB-
mandated policies to ensure they are cohesive and reflect IB philosophy.
XAt 6(0301-06): 4K (&, 1B DEZZARNICKMRESE D). ZRTEBL TWS IBITEDLKH
ARZA4 v &HEL. Eﬁﬁﬁﬁtuﬁﬁbiﬂ'o

1.5.1

1.5.2

1.5.3

1.54

1.5.5

1.5.6

1.5.7

Culture 6.1: NIHS implements processes with consideration of the relationship
between its IB-mandated policies.
XAt 6.1 IBICEDK AHAM RZA YV EDOBEFREER L TOECRAEZEKBLET,

Culture 6.2: NIHS documents its IB-mandated policies and communicates them to
the school community.
X1t 6.2: IBICEDKHAA RS A v EXEIL, ARIAZ 22T 1 ILBAFT,

Culture 6.3: NIHS considers physical and virtual spaces in all of its IB-mandated
policies.

XAt 6.3: IRTD IBICED A RZ40 VICHEVL., ERIFMEBHIRT/N—F v LB %Z
RHELEI,

Culture 6.4: NIHS articulates a planned integration of human, natural, built or virtual
resources in all of its IB-mandated policies.

XAt 6.4: ARIETRTD IBICEDK A RZA VICHiEW, AR, BA. BEY. \—Fv
IWRERZzaEEUVRELLLXRI,

Culture 6.5: NIHS considers the Learner Profile in all of its IB-mandated policies.
X1t 6.5 ARIE. INTD IBICEDKHA RFAVICHL. BOEBEGRZERLET,

Culture 6.6: NIHS considers international-mindedness in all of its IB-mandated
policies.
XAt 6.6: AiKiE. INRTDIBICEDLHAI RTAVICHV., EEREEZERLET,

Culture 6.7: NIHS administration team uses the school’s IB-mandated policies in
decision-making and curriculum development.

Xt 6.7 RELERBEHERBEBEREE N F 2 T LEAKICEVNT. FARD IBREDH
1RZAVZFERLET,

1.6 Standard: Designing a Coherent Curriculum (0401)

o

1.6.1

BMDH BN F 15 LK (0401)

Coherent curriculum 1.6: NIHS demonstrates that the curriculum is influenced by an
understanding of students’ prior knowledge, identities, backgrounds, needs and
contexts. —EBHDHZNUF21IL1.6FKE AYFa1T AR, EFEOERIFH.
PATITAT4. B, Z—APRKRIOEBENEFNEFNRMEND L SBHET,

1.7 Standard: Students as Lifelong Learners 7 (0402-07)
B AEFEEE U TDERE (0402)

1.7.1

1.7.2

Lifelong learners 7.1: NIHS provides opportunities for students to explore and
develop their personal and cultural identities.

EEFEE 7.1 AR £REICABN, EHWBT7 ATV T 1T« DERRPERRZ T 57
DHESZRBELE T,

Lifelong learners 7.2: NIHS community affirms individual student identity through
learning and teaching.

EEFEET722ARIZI 2T FEVPEEZEU T £EE—AVEDDTAT

T A % E LE —g_o



1.8 Standard: Approaches to Teaching 5 (0403-05): Teachers remove barriers to learning to
enable every student to develop, pursue and achieve challenging personal learning goals.

B HEANDOF FO—F 5 (0403-05): HiMid. INTOEEN PO NVWDH BEANZEEBIR
ZI T, BRLU. EFNTESLOIC. ZEOEEZWMOREFT,

1.8.1

1.8.2

1.8.3

1.8.4

1.8.5

Approaches to teaching 5.1: Teachers consider learner variability when planning
students’ personal learning goals.

READOID M 5.1: £REDEANBEZEBRZHEY 5. BMRIFEEOSKIEZER
LET,

Approaches to teaching 5.2: Teachers integrate prior knowledge into the curriculum
to aid and extend learning for all students.

BREAOIDIMEA 5.2: M. EFEOEBRREZSISHI codIT. EFEDNFF DRRA BAIH®
AFE ) 2ZEBICHRIICED ANET,

Approaches to teaching 5.3: Teachers use IB-mandated policies to support
students.

REANDOWD A 5.3: BENIERZ Y IR— KT 2HIc, IBTEDSNICHA RZA >V %EHE
RBULEY,

Approaches to teaching 5.4: Teachers support language development with
consideration for the language profiles of students.

BENOWDEM 5.4 BENIERDOEETO7 1 —ILZERBLEN S, EEREZYNR—b
LET,

Approaches to teaching 5.5: Teachers use multiple technologies to aid and extend
learning and teaching.

BREAOID A 5.5 HMMFFEPEEONRESH DI, kBT I/ OY—%ER
LET,

1.9 In line with the IB's commitment to inclusive education, students are considered in terms of
their strengths. The IB has moved away from the use of deficit labels to identify students
and instead considers the areas of challenge that a student may experience. IBO 2019.
A=Y T7HBICEAUTERN\AOL PPN RIEBICAIL. £REOBAZAYNICLET, EF/N
AOQLZEEFICARFBL Y TILEEZ DD TIIEL, £ENSEBEOHEI TWCEREE L TRAE
9, IBO 2019.

1.101Inclusion is facilitated in a culture of collaboration, mutual respect, support and problem-
solving involving the whole school community. IBO 2020.
A=Y aviE, ARIAI 12T 1 2AHZE5SA0EE. HESH, B ZU TEERBROX
ftoFRTRESZNE T, IBO 2020

Inclusion Definition ¥ > 27 J)L—Y 3 Y DEZH

A school community support approach which allows students and staff of all backgrounds and
individual circumstances, to participate fully in all aspects of school life and facilitates an
environment in which they have the opportunity to grow unhindered to reach their full

potential.

ARIAZ 2274 RABNY I TS0V RPERDEBEZRASDEEEPEMEICH L. FREED
HE5WBDIGHETHRREHSINTEDLOSZELET, e, ARREZERRRICKEVRRTE %=
ZRMTEDLSBRBEZEZITT,



3. NIHS Inclusion Philosophy NIHS [c &% 1> 7 I)L—Y 3 Y DER

NIHS actively celebrates and supports differences in individual circumstance and ways of
thinking and promotes a culture of respect, free expression and self-advocacy from which all
members of the school community may affirm their identities and ideas. The school recognises
that each person has the potential to develop individually and achieve, regardless of gender
identity, religious, cultural and social background, and physical and mental disposition when the
appropriate level of support is provided. We acknowledge through our pedagogy, organisation,
culture and practices that all community members requiring inclusion support have strengths
and are positive and valued contributors to diversity and learning in the school. As such, the
school is committed to providing an inclusive and equitable environment that seeks to remove
barriers for all and encourages access to school life and the education programme so that all
may achieve their potential.

ARIF. BARXDOBBELPEZADEBVWEEELYR—MUET, 51, EVWZEEL, BRHICKREZ L.
CILTTRRAY—Z2XEBI BFBUCZEES LSRULET . CNIRERICEDZINTOALIDT AT
VTATAPEZEDDIRERDZITLLD, THICARIF. HE. B b, EEZBLT, 17
=3y - HBR—NERBETZAZI 12T DAYN—FEENBEDRAEFE>TVWT, KRNDZ
RECEEEFBICEBNICER T 2FETHDERHL TVET, TOLSICERIE. 2ETDADRHIT
[EEEZINDIRE. ZREFEHE /AT S LNDF VA Z8ML. 2 TOADNZDOAREEZERNTED
£5IC, BRNTATFLRREZRHTET S EICRALET,

4. Capacity to Support ZiZ&5H

4.1 NIHS is able to support students to participate in classes and school life according to the
current resources available at the school.
ARTIE PRTHAAERY Y —RRIGU TREPERDOEINOSMXIEZ T 5 I EHARET
EP

4.2 Upon application, parents should advise the school of any support requirements that may
be necessary for students to adapt to school life and participate fully in classes and
activities. The school may require that further information or assessments be conducted
by an external specialist in order to better ascertain the capacity of the school to support.
HREICERLU. £EEDNERETFICHEIGL. BEVLEHICTDCSNT BIcODBERIEND 2B,
REZDOADNSERAERNCSHKL TWERBELH D I, AN ZIETREGEHEZHETT 2
feolc, BINERPERZALOEMRICKS ZHBENH D FT,

4.3 If it is considered at the time of application, or after admission, that the school cannot
offer an appropriate level of ongoing support that the student requires, a further
discussion with the parents may be required regarding a suitable educational pathway in
the best interests of the student.

HRERRCRIAZER, IHEEDDEETIEYLBIIEEZTS DLW EEZRDHIRTU 55,
HEICE>TRETHDEVGEBERICOWT, REZELDELEVDOENRITOENET,

5. Inclusion Support Overview 1 > 7 JL—Y 3 VXIEOHE

5.1 Students and staff members alike are expected to model the NIHS educational philosophy
and international mindedness and to demonstrate commitment to inclusion at the school.
Inclusion support at NIHS entails the consideration and support of community members in
relation to:
FPROZLEESCPERMZRIEEE LT, £EREPHEBEIF. ZRTOAVIIL—Ia v EFRT S
ZEDNROBENE T ARICEB T DAV —YarXZEER, AZI2aZT7 41— AV NN=CH/L T,
TRHRICETIRATREBUXIEIT S ETY,

a) different social, educational, religious or cultural backgrounds
RRBHHR. HBE. FHZ UL TXUHNLBER



b) different gender identities: lesbian, gay, bisexual, transgendered, intersex, non-binary
and questioning (LGBTINQ)
ERZ2UBRE VI — - FATYTA4T4) LAETZ Y, 4. N4 &IV v)b. b
TVRIL VT = AVI—EY IR JYNAF )= JIRF3 =Y (LGBTINQ)
c) different physical, mental or medical circumstances
RI225EH. BHN. WK
d) challenges in learning or participating in classes or school life
FEPRESI. FPREFICE T 2HEH
e) challenges in interacting appropriately with other community member
MOAI 2 =7 ¢ — XV N\—EBYICRRZTSHTORE

5.2 Support provided may be in relation to institutional guidelines and procedures, cultural
practices, the physical environment, professional learning, well-being and counselling
programmes, curriculum design, teaching and learning approaches and school resources.
RSN BXIEIF. FROAA RS U PEBFHRE. MEWET. ¥BNRE. SFNEEE. U
TIE—A >INV TOT I A, W) Fa1TLEE BELEZFOZ 7O0—F. ZRO
DY —REZEICBEL TWBEHEENH D ET,

5.3 NIHS engages in a process of continuous improvement and enhancement of
its approaches to inclusion and consequently the outcomes for all students. To this end,
teaching staff are required to participate in any relevant professional development or
research opportunities that present, which may contribute to the development of the
school in this regard. As part of their duties, teaching staff will be required to demonstrate
examples of effective application of these guidelines in curriculum and lesson planning and
school life. All staff are expected to be proactive in identifying to management any barriers
to inclusion that may be apparent in the school organisation, culture, guidelines,
approaches to teaching and learning and the physical environment. These guidelines are
evolving and are periodically reviewed by guidelines review committee.
ARIE. AT IN—T 3 A Q7 TO—FZ#imnicsE - BL. EEEORRICOBIFTEI L%
BiELEd. COEMEERT 5. BENFFFIEDRE L PHRICEL 2N DOBEBN LS
ROSNFTT, DI EF. FREGOERICEERMULE T, BBEO—REL T, #HAlE. 1UFa
TLPEERE, FREFBICEVWT, COHAMRIAVEEDLSBAETHRNICERTE 20D
ZHIRT DRENHD XY, DHEMWER. ZRMEH. Xb. A RI1Y HEEEZEANOF FO—
F. MENREICEWTRINDEZM V7L —Y 3 Y OEEICHINT 21, BEBHICZEN S Z 7
FBIEDRRFEINTVWET, KA RITA VI HA R VRNEERICK > TEHRWICER -
REENET,

6. Individual Support Plans and Intervention Process &3 D X iBstiE & BB A%

6.1 Individual Support Plans (ISP) contain private individual student information and are

designed to support students from commencement to graduation and their next career
steps. These documents are to be distributed on a needs-to know-basis among individual
student’s teachers and support staff only. ISPs are managed, and information flows
therein, are coordinated by the homeroom teacher.
EREETEE (ISP) (3. £EDEABHRENTH SNT. EREOAEDNSEEI T, ZLTROF
YUFPRATY TEXETBHICEREINE T, INS5DOXEIF. BROEROHEME FIR—KMX Y
Y7 DETDH. BECIGUTHEEINE T, ISP &, ZHRIBENEEL, HRICE > TEREET
HERELEXT,

6.2 After commencement at the school, staff members may identify that a student requires, or
is likely to require, extra support needs. These needs may be related to locational, physical
or emotional circumstances, gender orientation, learning deficiencies, language or social
skills, cultural recognition and affirmation and any other needs of a transitional or ongoing
nature.



AR%, HEEF. £ENMEHBTEELNBEELTWS, XR@DEBE T EAHEENH D & HKT S
ZEPBDET, INSOBEMEIF. B, BER - RIENRKRR. HiliEER. 2EARE. 55 -
HEHAFIL, ERBEWH S 2RHEEE. EEN - RENAMHEEZOMOZ—XICEEL T
WBZENRHDET,

6.3 Staff members, at the earliest opportunity, will provide a written report regarding the
situation to the relevant faculties.
HHEIF. TERRITRVWERET. BRIZ2HBEIC. ZORIGIENDELRKRRICOVWTHREEE
REULET,

6.4 Homeroom teacher or Head of grade will convene an ISP meeting, with a MYPC and all
staff responsible for the learning and development of the student involved, to commence
the process as deemed appropriate and relevant.
FIRIBEXCRIZEEER. MYPCBLUERDOFEE EREICHRT 22 TOHEBE L ISP 2EZ
HE. BYEBDNBEEICIE. UTO7OEXZRKRLET

6.5 Based on a preliminary assessment of the student’s situation, the guardian may be advised

to have their child assessed by a relative specialist for special education support. Following
such an assessment, an ISP meeting will be convened to determine what steps can be
taken to support the student. If it is within the school’s capacity to support the student,
further discussions are held with the guardian to determine the best educational pathway
for the student.
FRAIZ. EEORRZHE - R U LT FESDFNLGHBEXEDICHEEDEFIRICETH
553&5. REZBEOANEDZIENHDET, TNOSDRRICELUT, ISPXI—FT 1 Y/ ANTERE
SEOLDICHEEBRDIZERBENELEDNRESNE T, PRATOERXZETHAITHDER
bn2ERICIF. SSBRDFLEVWNREE CED SN, ZHEREICE > TREDEENERNRE
ENFEI,

6.6 The ISP process: ISP @ 7Ot X

Student requiring extra support is identified by staff member
BHE(IC K > TEARBRTIR— N RELGERZRTE
Report given to Homeroom teacher or Head of Grade by staff member
HHENARIBEHRT) X RBZEEFEHQ)ICLR— N ZET
ISP meeting convened, support strategies are determined for a period of 1-6 months
ISP 2 —F 1 VU %BE. 1~6 v BEOYR— NEIE % RE

Student’s ISP is updated online and distributed by the HRT or HG to the key
stakeholders
EED ISP A Y Z4 Vv TEFHE N, HRT £/cld HG N EERIRE ICA
Guardian and student are included in discussion around support recommendations,
adjustments made if necessary
REE AN TEHEERICOVWTELEWL. BEICGU THZ
Inclusion support strategies actioned
A 27— 3 VXK Z K
ISP meeting reconvened after six months or earlier, depending on the circumstances
KRICIHU T 6 vy BREFLIEZENURICISP = —7 « V= BIRE

ISP redrafted as necessary and redistributed
REICIHUTISP Z8 =z, BRLE

v



Guardian and student are included in discussion around support recommendations,
adjustments made if necessary
REE CEFNTEHEEBEICOVWTELAEW. BEICHU THE
Inclusion support strategies actioned
A 27— a3 HiR— N ElgZ £

7. Teaching and Learning Support 5# - ¥ XiE

7.1 The IBO recommends the following four principles of good practice for inclusion and
promoting equal access to the curriculum for all learners as follows:
BOE. 1Y 7)I—YayveERTDREBEEDH ) F 157 LNDFERT IV LA ZRET Bcth. LT
D4 DDERERANEHREL TVWET,

e affirming identity and building self-esteem
FATYT AT« DEEEBEBODEE
e valuing prior knowledge
ERIMBZ KY)ICT S
e scaffolding
BB DL
e extending learning
RENZFE

7.2 Support strategies facilitate the identification of individual student strengths
and weaknesses in relation to learning skills, academic skills and personal development and
effectively scaffold learning according to learner variability in a variety of teaching and
learning approaches.
PiR— NERRIEEB X X)L, FAPABMNBRRE WS Toc. EE—AVDED DEHFPHEHZEBHT 26
DHEDTY, e, BRABHEE - FB77O0—F LRI ZDFBOLKIEICEL T, ZEOERE RS
BI5ZENRNICEBRT BcHDHEDTT,

7.3 Students are given opportunities to reflect upon themselves as ‘learners’ to develop the
capacity to self-advocate about which particular learning approaches are successful for
them.

A5EIF "FEE) ELTOBEPBEZRVRIERZSZ 5N, BREDFEHENERICE>TWS
MBI 28 NZEVEXT,

7.4 Components of the curriculum, lessons and resources are designed to acknowledge and
reflect upon students as diverse learners from a variety of backgrounds and with diverse
personal circumstances including LGBTINQ.

LGBTINQ ZIE U & T 2FBEEINEZ BB\ I I TTY ROLFEEERHB L. ERBULIEAY
Fa1TLBH. BEBLOVY - ZHBELET,

7.5 A variety of resources, including multiple technologies, are included in lesson plans to meet
the learning needs of individual students according to Universal Design for Learning
guidelines (multiple means of representation, action and expression and engagement) if
required.

MEICHUT, AZN=FITHAY - TH— - =T DHA R4 (H#EOKRE., T8HEX
B, BBNAZES., OBBFER) ITh>T. BROEEDFE - —XICHIGT 2oic. EHRDTH
/OY—ZEVKRABY Y —ADREFBEICEFENE T,

7.6 Teachers collaborate to employ differentiation strategies within the curriculum and ensure
that the strategies employed are to the benefit of all students.
HENE. AV F 27 LAOBEATEXRICISUcFZEFEZHFTIL T, Z0OFENLEREICERTD
DICLERT,

10



7.7 The curriculum and learning skill development are articulated and coordinated vertically
and horizontally across the curriculum in consideration of differentiated development
goals.

AV F2ZLEFBERF)ILA LR, SRBEFORRBIEZERT 5. HUF 2175 LEETHIICE
EOFS5n, BAIZITENET,

* Learner variability’ is a term that embraces all students and does not exclude on the grounds
of strengths, challenges, age, social status, economic status, language, gender, race, ethnicity
or sexuality. Taking into account changing histories, circumstances and contexts, learner
variability represents the shifting combination of strengths and challenges that learners
experience. IBO 201 9.

CEEEDERIEL 1L, ETDEECAS T SHE CH D, A B Fhp B FEFHH
i, E#Z& 15 N8B EiEW. €2>2 7071 8EDEATHERIT EbD TIEEDF A, ZIET S
BEL, L. XFREZEEBICANT, ZEEDZRIEL X, FEEDIERT SHEALRED, BICENLTS
HABEPEEFEL TOET, IBO2019

8. Assessment Support i iZ

8.1 Teachers regularly assess the progress of all students in the curriculum via formative and
summative assessment approaches.
HENFEHNICTERN S K OCBIENLGTHE Y 7O0—F 2B U T, AUF 15 LICHIT2EREDES =
L ET,

8.2 Where students are not making adequate progress according to their ability and
assessment task results, they will receive additional support from their teacher.
HENBEN PRHMEREDIERICIS U BV ESH R SN WEE, BN SEBIMDOXEZZITE
EP

8.3 Assessment processes inform ongoing student support approaches and improved learning

opportunities.
FHEEE TIEMENBERZEDO 7 7TO—F EEZBRROWEIC DRI B ERZRELEXT,

8.4 Assessment allows for student self-reflection and peer review.
FHEIC K > T EEBFOIRDIERD PARER L TCIHMELESHEZE5X T,

8.5 Assessment approaches are diverse and relevant to the learner.
FEEGFZ%RTH DO, FMO7 T7O—FIFZENEFNEBZD X,

8.6 Assessment is accessible in terms of design, content, time and medium to give every
student the opportunity to achieve according to their circumstance.
SEEINENETNORRICEDEILERNTED LS. BR. AR, FECEES W 2FHEIC DL
TOBERIAEEINET,

8.7 Assessment purposes and criteria are clear and understandable to all prior to students

undergoing the task.
EREDT XAV ICID B BEIICTHEDO BN PEENER TZE S L5, AREINE T,

8.8 Elements of social interaction via collaboration and personal growth are a part of the
assessment process.

BEEBEAORREBCASNIZI 2 Zr5—Y a3 YyOERN, MO RO—RICEEFNET,

8.9 When normal assessment arrangements put a student at a disadvantage in demonstrating
their skills and knowledge, special access arrangements will be organised where possible
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and within the capacity of the school to provide them. Students that may be at a
disadvantage include, but are not limited to the following:

BEOFMERETIE. £EPEDDODRAFILPHHEZRET 2 DICRARIRRICH B5HE. RO
TE5HETHRLBRDFIGFIEZAILXR T, FAICRZAREEDHZLEFEEIF. UTZEAF
ITH, INSICRESINZHDTIEFHD FEA.

a) subject and skill related learning challenges
RO EI)IE ZFEICEHIIE#ZBZ S
b) communication and speech challenges
A2 27—V a v PHRE/ASICBL THREZRAS
c) autism spectrum challenges
BEAEANRY NS AICEAT 2R#EZIEZ S
d) social, emotional and behaviour challenges
H2H0, BHN., THNE#ZIRZ S
e) physical and sensory challenges
5K, RENR#ZIZZ 2
f) mental health and psychological well-being challenges
BRNEREODEN Y TILE—a VD ICREZIEZ 3
g) medical challenges
EFNE#HZEZ 5
h) Physical environment and access challenges

BHEBECEIOBROREZINZ 5

8.10 Students requiring inclusion support in the MYP assessment tasks must submit written
documentation from qualified and registered professionals in relation to the impacting
circumstance. The support approach will be determined by the documentation provided
and with approval from the IBO.

MYP FHERRETA V7 —Y a3 VX BENE LT 24EIF. FEZSZRAICEET ZA5HD
B E/E. BRINCEFIRISONEZRELRINERD FEA, ZEOAEIR. RBEHIN
fcEfE IBO OEFZ/T TCRESNE T,

=R e —

9. First and Second Language Support £—SZ & _S3EXE

9.1 All students are required to study both English and Japanese from MYP2.
ETOERFEFHFE 1 FRMSEHFBEBARZBOMADEBENEBHM TSN TVNET,

9.2 Support for a student whose first language, if not English or Japanese, is provided in terms
of school-supported, self-study language options within the MYP, additional physical and
virtual resources provided by the school, and timetabled first language periods of study.
FEVPHABZE—SEEUVRBWERICH T2 R—hE LT, AN ZEITZ2BEAOSEATY
3P, BN TEARDRET 2MBENRCIBIFERD (AV APV TRIT7RED) VY —
A BLUHHEEESINCE—SEFTEHEAMNMEHEINET,

9.3 NIHS has a gender-neutral approach to language use at the school.
AT FRCOEZBFEAICEAL. Y5 —Z2—rIIDEZAZHERALET,

9.4 All key school community guidelines documents and handbooks are accessible
in languages reflecting the school community demographic and languages of instruction.
AXAZ 2274 ICET B ETCDEEBAARZAVPNYRT VIR ARIAZ2 =27 +ATE
FAI2 A NHBDZNWEEP. B THRASN TWSEBTLARENET,

10. School Culture and Environment Support Z#31t & B iE

10.1 All staff and students are encouraged to embrace the NIHS educational philosophy and
international-mindedness via the IB learner profile aspects.

12



10.2

10.3

10.4

10.5

STOHBME EEEIF. BOEEEROBSEZBEL T, AROUBESLEREEZZIFTAND &
NEMEINTWET,

These guidelines form the basis of an orientation workshop for all new students

and staff.

CDAARTA VI 2 TOMALEEHBEZNRELAVIYT—Ya3Yy - T—023 v 7D
%th U% :E)OD—C\-g_o

Students are supported and encouraged to participate in all school events and activities.
However, the school respects the wishes of individuals who wish not to participate in
events, provided a medical certificate is provided or a valid religious, cultural or personal
reason can be substantiated.

AREEARDOITEDFEICSINT 2 ENEMEINEITN, ARV MNISMUIELBVWEWSEA
@su%éébiﬁontb EEIDZHEZRHT 50 REWY. LR, XEANRIES
BIBARNMEHIN TWBRIHRICRD I,

Students from different cultural and religious backgrounds and students that identify as
LGBTINQ are encouraged to maintain and celebrate their respective cultures and
identities at school and in school events. Students are encouraged to discuss how to
achieve this with their HRT or HG.

RR5EN - RBEMWEREZRDEREY. B5%Z LGBTINQ &R#EI 24REIF. ZRPERITEIC
BWT ZNZNOXECT AT VT« T« —ZifR. BEISIEHEMEINET, E£EEZN
ICHEIL> T FRIBEVCEFEEELELESIENEXLVLTL &L S,

Students are encouraged to participate in all activities regardless of gender identity.
AFEFERICEFRG L. 2TOFBICSMT 2 ENERENET,

11. Facility and Resource Support fEzke& ') YV —X

11.1

11.3

Gender-neutral toilets are available for the use of all students.
ETCDEFEN Y VI —Za— IO LZFERTEEXT,

For students with mobility issues, the NIHS school buildings are accessible via wheelchair
with the school buildings having ramp and elevator access.

BENCREZIAZ DEED DI, FROBYICIEAO-TEILR—F—NEREIh. EHFFT
DBENHRETY

Within the limitations of the school budget, further physical or virtual resources identified
as being beneficial for inclusion support reflecting individual circumstances may

be purchased.

FPRIEOGBHENT. BRORAZERRUICA >V IIL—YaVXEOLOICERTH D EHMTESN
B ERCIFEERD EECV IRV TRED) VY —RZBATEIENHDFT,

12. Pastoral Support 4%, #EREOXIE

121

12.2

Infirmary rooms staffed by a qualified nurse are accessible in the school buildings which,
aside from providing general health-related support, act as supervised safe-havens for
students presenting with stress-related issues.

REATIE. BEZAVERL TOWBREEHLFIBAIET, —RNGEREED T R— kO, X
ML ABEEDBEZIIA AR DD DRI E U THEREL XTI,

A school counsellor visits the school on a regular basis to provide counselling to students

and parents. Appointments are scheduled through the school nurse for a specific date
and time.
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FEARIC R —=ILAT T —DNEKR U, £REPREEN DT VLY VI ZRITEIENTER
9, BEZAEEZEL CHHEEDFHNZ LY,

12.3 Moral study classes cover a variety of themes designed to promote an inclusive
environment at the school such as; building understanding and awareness around
cultural, social and identity differences, mental health issues, positive relationship building
and contributing to the happiness and well-being of others.

BEREOEETIE. XMW, #HEN. PATUT AT 1 DBV, XVFINILAEE, RYT 1 T
ABEBRROEE. BARMEEOZEBANOERGE. FROA V7L —Y TR (BENTRENR)
BREZEETDEDICTHA Y INFLABRT—ZID LIFFT,

13. Administrative Practices EEHNFHE=

13.1 All support strategies and related outcomes are reflected upon at regular intervals by the
teachers responsible on ISP teams and ISPs are updated at the end of six months or

earlier.
STOXEHEE ZFZORENMBUHKE ICL > TEREMICHE SN, ISP ¥ FEFLIFEFNELDE
WEBTEHINEI,

13.2 All strategies and outcomes are documented in the ISP and are made available to the
following year’s support staff as the student progresses.
ETOEEERRIF ISP [CERFSN. EEDERICEDE TREEDOYR—M T Y 7HEALEX
ER

13.3 Outside of the ISP process, parents are able to discuss their children’s developmental
progress in Parent-Teacher-Student or Parent-Teacher/ Head of grade consultations
upon request.

ISP OT7OEAATH, BENGNITREE SHETEERE. XRBREFEHEERZFIFEEOM
T, EEDREDEBIRTICOVWTELES ZENTEFET,

13.4 All Heads of Year meet regularly to review the current inclusion support strategies and
resources and submit a review and recommendations report to the school's
management.
ETOZEFERTEHENICKRBZHE. BEOA V7 I —YarvXEstEsE )YV —XZRBEL. K
ROBEMICRFTPREOREEZRHE LT,

13.5 All communication concerning inclusion supported students is to remain confidential and
access should be limited to the key stakeholders and ISP team members only.
A=Y aVvERERZTDEEICET 22 TOEREIWEEZRIN. P77 ECRETEERIT
— 7 RILY —(FEBRE)DHICRESNET,

14. Stakeholder Responsibilities X 7 — 7RI Y —DEH

14.1 Responsibilities of NIHS AKX D&

14.1.1 NIHS ensures guidelines compliance with prefecture and national
education authority regulations
ARIF. EPEOHBURBOREICR > BERZEFLET,

14.1.2 NIHS maintains current inclusion guidelines in alignment with and consideration of
the relevant accreditation authorities.
ARIF. BET Z2EECEREDEFREEZERLCLET. BEDA VI —Ya Y HARIA
VamTULET,
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14.2

14.3

14.1.3 NIHS observes the guidelines requirements outlined herein and reviews
the guidelines periodically to reflect the current circumstances of the school.
AR, CZICRESNICHA RSV OEHZETL. ZROBIRZRIRLEHHICRE
LZITWET,

14.1.4 NIHS provides guidance to students identified with special education needs and
their registered guardians regarding the school's capacity to support.
AR, BRBHEBZLEE T BEFEZOREEICTHL T, EROIREEICEAT 55HA
ZITWET,

Responsibilities of the Middle Years Programme Coordinator (MYPC)
IR AVY—XR - 7O LT 4 F—5—(MYPC)DEH

14.2.1 The MYPC follows current MYP guidelines and procedures in relation to student
assessment task and examination support.
MYPC (&, AEDFHMAE-E & FEBROYR— NCEEL. RIRD IBMYP A+ R4 > &EFE
ICREVWE T,

14.2.2 The MYPC applies on behalf of students requiring assessment task
and examination support to the IBO and advise students accordingly.
MYPC (&, EF/\AH0OL ZHEEICTHERECRBROYR— 2B E I 24EICRboT
BEL. ZNITHUEREICTY RINA R ZTVWET,

14.2.3 The MYPC works collaboratively with faculty to support students with assessment
task support needs.
MYPC (F#ETE AL, EREROFHMRBEOXE - —XICHINT BIchPIR— N ZfTVE
EP

14.2.4 The MYPC acknowledges, supports and observes the requirements of the school's
inclusion guidelines.
MYPC (&, ZRDA V7 I—I 3V HA RSV OBEHZIBER, X EFLET,

Responsibilities of staff B8 D&

14.3.1 Staff identify students requiring inclusion support and refer the student to the
relevant school nurse or school counsellor in a timely manner.
BEE., 1>7)l—Y3ay - SIR— "D RELGERZREL. HFBERT 2EEZH@ME S
RT=IAovEeI—EEZRD T,

14.3.2 Staff maintain accurate records of students’ progress on their academic records
and Individual Support Plans.
BEIX. £EDOFEEEL ISP DIEEREHFREEELX T,

14.3.3 Staff provide differentiated instruction and approaches according to individual
student inclusion and learning needs.
BEEF. £F—AVOEDDA VI —Y a3V EFFE—XKIGU T, BICIHUEEE T
D—?’EE{#\ lJ i—g_o

14.3.4 Staff maintain discretion and confidentiality on a needs-to-know basis in relation
to individual student inclusion support requirements.
BRI BL2OEEOIYIII—Yay - UR—FEFICEDE, BREGOLERDOEE
KIS0 TTFMEBZETUE T,

14.3.5 Staff acknowledge, support and observe the requirements of the
school's inclusion guidelines
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BEE. AMO1 V7= a v A4 R4V OEHZEERE. X, EFUET,
14.4 Responsibilities of guardians {RE&DE

14.4.1 Guardians communicate to the school prior to enrolment regarding
any circumstances which may impact upon their child’s inclusion in school life and
learning.
REEE. AZRICZOFELNEREFVCPEBNOSIMICHEZSZ B HREEDS 5EIE
IEDWTARITERLE T,

14.4.2 Guardians communicate with the school in a timely manner regarding any changes
in their child’s circumstances that may potentially impact upon their child’s
inclusion in school life and learning.

REEIZ. PRTOEFEPEBICEEZSASMREDH2EFEDEBEOENICDOVNT, K
R EBRHERZID EWVET,

14.4.3 Guardians provide documentation required for IBO assessment task support
requests.
REEZ (L. IBO THHFRENDXIERFBICHELRERZIREL I,

14.4.4 Guardians acknowledge, support and follow the school's inclusion guidelines.
REEF. AROAVIII—Y 3V HARTA v ZIBR. X BFLEXT,

14.5 Responsibilities of students £EDEH

14.5.1 Students are proactive in self-advocating and seeking support from the school
administrators and staff for their individual inclusion support needs.
SEFHHEANBBNICESDA Y 7IIL—YavRBEEKRLET,

14.5.2 Students follow all NIHS and IBO guidelines and regulations if approved to do
assessments tasks under different circumstances.
EEE. ERZ2RRAT CIHMREEZITS 2 EMROSNIIBE. AKRE IBO DE2TDHA
RSV EREICTEVNET,

14.5.3 Students acknowledge, support and follow the school's inclusion guidelines.
EREF. ARDAVIIN—I 3 VAL RIA VR, <R E8FLET,

15. Guidelines finalisation, dissemination and review process 51 K541 >V DRIKRE. B
. BELOZOER

O Guidelines review committee feedback and discussion
HARSAVRREERTDT7 1 — RNy U LHER
\J
O Dissemination to school community for feedback
74— RNy I DIHDEARIAZI 2 =T« NDEIE
\J
O Adjustment and refinement of guidelines ¥ NS4 > DK - &R
\J
O Draft guidelines version completed i1 KZ4 > D K S 7 MRFERK
\J
O Publication of guidelines online for all stakeholders reference
IRNTCDRT—IIRIT —DSRBTED LS. HARIAVZ2AY T4V TRH
\J
O Adoption of processes and procedures by school community
ARAZI 2T 4K B 7O APFIEOERA
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\
O Review of guidelines conducted every one to two years
1~2FEICHARZAVDREL X

Title Inclusion Guidelines Version | 1.0
Process Role Date
Draft MYPC Dec 2022
Translation MYPC Dec 2022
Review Guidelines Review Team Jun 2023
Approval Headmaster Jul 2023
Next Review Guidelines Review Team Mar 2024

16. Inclusion support links f > 7 JL—Y 3 v HR—KNYU VD

e Universal Design for Learning Guidelines: ZEEEZHEDADIZ/\—H)LTH1 >
https://udlguidelines.cast.org/

e Being LGBT in School: Z&TLGBT THdZ & &l
https://www.education.ie/en/publications/education-reports/being-lgbt-in-college.pdf

17. Addendum 3lE2

18.1 Universal Design for Learning

The Concept of UDL

Universal Design for Learning (UDL) is a framework that addresses the primary barrier to
fostering expert learners within instructional environments: inflexible, “one-size-fits-all”
curricula. It is inflexible curricula that raise unintentional barriers to learning. Learners who are
“in the margins”, such as learners who are gifted and talented or have disabilities, are
particularly vulnerable. However, even learners who are identified as “average” may not have
their learning needs met due to poor curricular design.

In l[earning environments, such as schools and universities, individual variability is the norm, not
the exception. When curricula are designed to meet the needs of an imaginary “average”, they
do not address the reality learner variability. They fail to provide all individuals with fair and
equal opportunities to learn by excluding learners with different abilities, backgrounds, and
motivations who do not meet the illusive criteria for “average”.

UDL helps address learner variability by suggesting flexible goals, methods, materials, and
assessments that empower educators to meet these varied needs. Curricula that is created
using UDL is designed from the outset to meet the needs of all learners, making costly, time-
consuming, and after-the-fact changes unnecessary. The UDL framework encourages creating
flexible designs from the start that have customisable options, which allow all learners to
progress from where they are and not where we would have imagined them to be. The options
for accomplishing this are varied and robust enough to provide effective instruction to all
learners.

The Three Frinciples
Three primary principles, which are based on neuroscience research, guide UDL and provide
the underlying framework for the Guidelines:

Principle I: Provide Multiple Means of Representation (the “what” of learning). Learners differ in

the ways that they perceive and comprehend information that is presented to them. For
example, those with sensory disabilities (e.g., blindness or deafness); learning disabilities (e.g.,
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dyslexia); language or cultural differences, and so forth may all require different ways of
approaching content. Others may simply grasp information quicker or more efficiently through
visual or auditory means rather than printed text. Also learning, and transfer of learning, occurs
when multiple representations are used, because it allows students to make connections within,
as well as between, concepts. In short, there is not one means of representation that will be
optimal for all learners; providing options for representation is essential.

Principle II: Provide Multiple Means of Action and Expression (the “how” of learning). Learners
differ in the ways that they can navigate a learning environment and express what they know.
For example, individuals with significant movement impairments (e.g., cerebral palsy), those
who struggle with strategic and organisational abilities (executive function disorders), those
who have language barriers, and so forth approach learning tasks very differently. Some may
be able to express themselves well in written text but not speech, and vice versa. It should also
be recognised that action and expression require a great deal of strategy, practice, and
organisation, and this is another are in which learners can differ. In reality, there is not one
means of action and expression that will be optimal for all learners; providing options for action
and expression is essential.

Principle lll: Provide Multiple Means of Engagement (the “why” of learning). Affect represents a
crucial element to learning, and learners differ markedly in the ways in which they can be
engaged or motivated to learn. There are a variety of sources that can influence individual
variation in affect including neurology, culture, personal relevance, subjectivity, and
background knowledge, along with a variety of other factors presented in these guidelines.
Some learners are highly engaged by spontaneity and novelty while other are disengaged, even
frightened, by those aspects, preferring strict routine. Some learners might like to work alone,
while others prefer to work with their peers. In reality, there is not one means of engagement
that will be optimal for all learners in all contexts; providing multiple options for engagement is
essential.

The pedagogical, neuroscientific, and practical underpinnings of UDL are also discussed at
greater length in books such as Teaching Every Student in the Digital Age by Rose & Meyer
(ASCD, 2002), The Universally Designed Classroom (Rose, Meyer, & Hitchcock, Eds.; Harvard
Education Press, 2005), and A Practical Reader in Universal Design for Learning (Rose &
Meyer, Eds.; Harvard Education Press, 2006).

2002 =ZN—YILTHA Y @b ?
UDL D#ES

200 ZN—=FIITHs> (UDL) F. ZERBEOFICEEFNDZZVTDIFX/N— (expert
learner) ZB T2 ETORAWRREEE, DD, g@HIFHLYT "2E—FZTHIEIELSEIES
(one-size-fits-all) | £5BAVF 2 TALICTHNT 2/ DFHEH T, BBEOFNEZVWAYF21TLE
. TRbEET LOBEABNETEITE->TULESEDTY, & ZIEFRENPTRERRE S EE
PEEZEDHDFEERE., WD I DS"ORICNESHRV, FEEIFXEDDITZES UEEEICHEE
nNrsTd,

PRPRZREDFBRRBEICHE VT, —AVEDDEVRKRI TR HDAIDOIETT, hUFaTF
LPEELOFH O=Z—XcEhbEBTTHrYanTWbd e, BEOEFEOBEAZICHLTEZE
Ao TN TIFERICIEH DEBRWFEIR BHOEEICEDLRVWERLRENPER (RBEVLEERRER
E) PEMZEOFEEEHRT B LICHRD, FETRFLREFZFDOERZLETOACRETERVDOT
—g-o

UDL (F. HEEN S XIEFRZ—XICHIETEDLSBFEFRBZZEORIE. Ak, BM - HE, FHEDA
EEEHL, 2EEORAECHLT ZDICEIIEET, UDL ZHEWTHERSNIcAU 2540 B9
DEENSETDEBED_—XILELEZ LT ryEnd0T, AR NEREOMINZEMITOE
ENARETY, UDL OREM L. FIOHSAERERA T3y (ERBDAE) OHZIFHRBTHA V%
ERT 2L 5HBLTVWEZDT, FEEEFNCENBFICEE ULFATIEARL, BoBEENS WS,
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S5EEHELTWK ZENTEET, TNERRITDHDA TV a Ve, 2 TOEFEICHRENGHE X
TRICRHFETESZSCSWVNCEKRTL D ELTEE DT,

3/RE

HRIZDMARZEICUIE 3 DDEERFRIE. UDL DIESHTHD. A1 R4V OERERZREHE
7‘3:'3—(\1\353_0

JRAI | RRDIcDHDERBITEDRME (FVD what” /A& "2 3D)

BRINEBREEDLSICRHL. BRI Z2ME. FEEICLI>TERDFT, XL BRERBICE
EDHZIAN (BEEEVEEEELRY) | FEEEDHDIAN (T ALIVITRE) | EEBVYPULDER
BZABENEERNBICTZ 7O—F I BcHICiE. BENFNICESTEHENREICREZTLL S, DA
ICE->TH, BICBREBDREITRS, HRISNEXELDBENEISEBENRFEOAN, LDER
O HFEARBWHE UNFERA, £e. ZHRBRRAENHVWSONIECZ, £EFEEFBERNEZDHDIE
HE3h, HOBEREBHOMTIT TV ZENTEEITHS, ZEVPZFEOEGEE RIOEZFHEDEEIC
HEEEZBIE) BRIDBDTY, 2FH. 2 TOREEEICEREL—DODOERAEEVWSDLONEET
2DTIFEL, BRDIEOHDA TV 3y (BHEOARE) ZRHET 2 ENRARBDTT,

FRAV : T8 ERBDIEHDEFRBAEDRME (FUTDhow” /“EDKSIC"EIRIDY)

EDESICEBEEDZDH > TWB I EERIBITDINE, FEEICK>TERDEYT, FIZIE. EED
EEMEEEREE (MNEFORE) BHDA. ABRMICEZ D REBUEILTTITELENDTB & ICHRED
HDN (RITHEERERY) | SBOENHZIALER. ThEFhE2<ESYhATEEREICY 7O0—
FUET, BODGATEWCEEZEETHEIDTIRIBLKEVWTREIZANSIELTEZABVWNIE, #
DEDABWVWEINME UNEFA, £, THERBICIIFEEICEZ < OABRYEE. (BE0D) BENNE
KD FETH, CNSEFELEFBEHICLSTERDZDIEEWS CED, B REBELATRIERD FHE
ho MEICIF, ETOEFEICTRHEBR—DODITEIPREDAEEVWSHDIFEELRVDT, THERE
DIeHDATY 3y (BEOAE) ZRHET S ENRARBDTT,

JRAVIN : EXDMEAD =D DLIRIZTEDRE (ZUOD why” /BEZERDH)

BIEIFZEEONFZEZEERERTIN., EARBRAETEZICDBEALDPZRZH LD TES D
&, FEEICL->TEZICERDET, BBICHERXSZ2ER/IZ. BABAIEXIETY, &z
BRI ER., SMEWER, ZOABAEDBEEEYEE. ERELDIAMBOENCEH, TOHIRKIA
VTR IEIERERNEENE T, FLFREELEPEFLWCERLERDY > TEODEDFE
ZHWNIE, ZF25VWSHDITIEERDEEBVWEEEDLWVWEXT, FICFE. ZOELOIBEREZARLH>T. ©
ULAVWDEHRESHBRICDEDOEZFOZEEDVWET, —ATHEEITZDOEFOEEEDVDIHLD
LNEEAL, MEEEETZIOEFDFEEDLWVWETLLS, BEICIE. 2TDEFEICE-STETD
IR CREGE—DDEDEHDFEEVNSIEHDIFHRL, BIDEAFICOWTEZKRBA TV 3y (BHD
FE) ZABRT DI ENRTARBDTY,

HEZ., KRI%, RERICHIT S UDL OEREICDW\WTIE, Teaching Every Student in the Digital Age
by Rose & Meyer (ASCD, 2002), The Universally Designed Classroom (Rose, Meyer, &
Hitchcock, Eds.; Harvard Education Press, 2005), and A Practical Reader in Universal Design
for Learning (Rose & Meyer, Eds.; Harvard Education Press, 2006) ZFDE£EICHE W T, K DEHMIC
H’RSNTVWET,
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